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ABSTRACT 
A COMPARATIVE STUDY OF TEACHERS1 ATTITUDES TOWARD 
PARENT INVOLVEMENT IN THE SCHOOLS 
MAY 1991 
JOSEPH E. ARSENAULT JR., B.S.Ed., BOSTON STATE COLLEGE 
M.Ed., BOSTON STATE COLLEGE 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Harvey B. Scribner 
A study of two hundred and fifty (250) public 
school teachers employed in a partial regional school 
district was conducted in order to examine their 
attitudes toward various forms of parent participation 
with the schools. Teachers were asked to respond to a 
fifty (50) statement survey investigating seven 
categories of parent involvement. These categories 
included: parent and teacher relationships; parents as 
supporters; parents as an audience; parents as decision 
makers; parents as advocates; parents as tutors for 
their children; and parents as learners. 
The purpose of the study was to determine if any 
differences in attitude existed among these teachers 
concerning parent participation in the schools. 
the teachers according to Comparisons were made among 
grade level, educational background, age, family 
status, formal training for parent involvement, years 
of service, and gender. 
Several interesting patterns emerged from this 
investigation. The results indicated that there are 
significant differences among teachers at the 
elementary, junior high, and high school levels toward 
parent involvement with the schools. 
Elementary school teachers revealed more positive 
attitudes toward parent involvement than junior high 
and high school teachers in the areas of parent and 
teacher relationships, parents as supporters of the 
schools, and parents as tutors assisting their children 
with school related activities. 
Significant differences surfaced between 
elementary school and the junior high teachers 
concerning parents as an audience for school 
activities. High school and junior high teachers 
disagreed concerning the role of parents as learners in 
the schools. 
Other factors also influenced teacher attitudes 
toward parent participation. A significant difference 
surfaced between teachers who had received training for 
parent involvement activities and those who had not 
viii 
participated in any training programs. Teachers who 
are parents also held views that differed from those 
who are not parents concerning parent involvement. 
Examination of the teacher responses by gender revealed 
that the attitudes of male and female teachers differed 
concerning parent participation with the schools. 
Age, years of experience, and educational 
background did not significantly affect the attitudes 
of the teachers toward parent involvement with the 
schools. 
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CHAPTER I 
BACKGROUND 
Introduction 
Recent studies have taken a close and revealing 
look at parent involvement in public schools. Although 
this is not a new innovation, changes in the lavs 
governing education coupled with increased 
dissatisfaction with the present quality of schools 
have led to recent revitalization of this concept as 
one of many strategies to improve public education. 
Ernest Boyer' (1990), president of the Carnegie 
Foundation for the Advancement of Teaching recently 
proposed, "Let's declare that - during the decade of 
the 90's - our goal will be to have all parents become 
full partners in the education of their children". 
The research suggests that parents are the child's 
first and most important teacher, and usually the most 
permanent influence on a child's life (Coleman, 1966; 
Shaefer, 1971; Gordon, 1972; Mize, 1977). There is 
also evidence to suggest that the effect that even the 
best schools has on children is limited by comparison 
to the home (Epstein, 1987). 
Studies imply that the relationship between 
family background and student success is more 
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significant than the connection between the quality o£ 
schools and student attainment (Coleman, 1983). 
Influencing factors include family size, family 
structure, birth order, spacing of children, nutrition, 
parental education and employment, communication, and 
pBrcnt expectations for school performance 
(Scott-Jones, 1985). 
These studies emphasize that the background and 
environment of children is critical to the learning 
process. The evidence also indicates that children can 
be successful in school, regardless of environmental 
factors, when parents are involved with the educational 
process. 
A 1987 study by the U.S. Department of Education 
examined research contrasting the family life of high 
and low scoring poor, minority youngsters. The 
results indicated that high scoring students had 
regular chores, homework schedules, and that their 
parents regularly involved them in conversations, 
games, singing, and other activities. The low 
achieving students had few home responsibilities, less 
parental supervision, and infrequent family interaction 
with the schools. 
The benefits of parent involvement with their 
children's education are not limited to the elementary 
2 
grades. Activities such as monitoring a child's 
whereabouts, supervising homework and talking with 
students each day were linked to increased student 
grade achievement among over 30,000 sophmores and 
28,000 seniors in public and private schools (National 
Center for Statistics Bulletin, March 1985). 
In addition to improving student achievement, the 
evidence reveals that parent involvement can influence 
attendance, student motivation, self-esteem, and 
behavior in school (Herman & Yeh, 1983). Research also 
suggests that parents who are involved in the schools 
demonstrate higher levels of satisfaction with both the 
school and their own children's achievement. 
Even though parent involvement of any kind appears 
to improve student performance, studies reveal that 
parents are not as involved in the schools today as 
they were in the past. Where parents were 
traditionally involved with the schools that their 
children attended, many are no longer readily available 
to help out in schools and some appear to feel 
alienated (Moles, 1983). 
Some parents may lack the motivation to be more 
involved with the schools because they no longer feel 
confident that what they say or do will make a 
difference (Frymier, 1987). Furthermore, even if they 
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do become involved, many parents cannot be consistent 
in their efforts because of job and other family 
demands (Elkind, 1982). VanDevender (1988) suggests 
that a breakdown in family life and the mobility in our 
society also contribute to lack of parental support for 
schools. In some cases parents do not even live in the 
community where their child's school is located. 
Lightfoot (1978) proposes that home-school 
relations are inherently in conflict. She believes 
that different priorities and perceptions of families 
and schools will create conflict over the means of 
attaining common goals. She sees collaboration as a 
one way process with schools seldom accommodating to 
family needs. 
Since there is evidence to suggest that parents 
are becoming more distant from the schools, more 
effective strategies for involving parents must be 
developed. "Failure to find new approaches may serve to 
perpetuate rather than break the intergenerational 
cycle of school failure" (Raynolds, 1990). 
Many studies indicate that teachers play a key 
role in determining the amount of parent involvement in 
the schools. The approach taken by the staff to build 
a relationship between programs and parents determines 
the level of parent involvement (Dove, 1982). Parent 
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involvement appears to increase when teachers reach out 
and make parents feel that their involvement is 
important and has an impact on the students' education 
(Lally, 1985). 
While there is ample evidence to suggest that the 
involvement of parents in their child's education can 
improve students performance, there appears to be 
limited research examining teachers' attitudes toward 
parent involvement in the schools. Furthermore, much 
of the current research appears to focus on the 
attitudes of elementary school teachers hence leaving 
evidence relative to parent involvement with secondary 
students as sparse. 
In a California study in 1977, the relationship 
between the attitudes of early childhood teachers and 
their subsequent behaviors toward parent involvement 
was investigated . It was determined that those 
teachers having positive attitudes concerning parent 
involvement tended to involve parents more in the 
educational process (Tudor, 1977). 
Researchers in Maryland conducted a survey of 
first, third, and fifth grade teachers to measure how 
elementary school teachers and principals felt about 
parent involvement in home learning as a teaching 
strategy and to see how widespread this teaching 
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strategy was. Their findings indicate that although 
the majority of the teachers agreed that parent 
involvement is a good idea, over half of them had 
serious doubts about the success of practical efforts 
to involve parents in the schools (Becker & Epstein, 
1982). 
Another study conducted by the Southwest 
Educational Development Laboratory (Williams, 1982) 
examined the attitudes of elementary school teachers 
and principals regarding specific parent involvement 
activities in the schools. This research determined 
that elementary school teachers and principals had a 
favorable attitude toward what they referred to as 
traditional parent involvement activities i.e., helping 
with homework, attending conferences, working as aides, 
supporting the teachers, etc. However, the teachers 
and principal were generally negative toward parent 
involvement which required parents as advocates and 
decision makers. 
In as much as teachers attitudes might influence 
their willingness to involve parents in all schools, 
this researcher believed it was important to examine 
elementary, junior high school, and high school 
teachers attitudes about parent involvement. 
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Statement of the Problem 
From the research it appears that parent 
involvement improves student achievement at all levels 
of children's formal education. The literature also 
indicates that teachers need to do more to involve 
parents in the process of education. However, studies 
examining teachers' attitudes appear to have been 
limited to certain teachers, administrators and other 
school officials. Since the literature does not appear 
to contain any conclusive evidence to suggest that 
teachers at all levels maintain similar views, it would 
appear that research examining the attitudes of 
teachers at elementary, junior and senior high could 
add to the body of knowledge regarding teachers' 
attitudes toward parent involvement in the schools and 
potentially impact educational policy. 
Purpose of the Study 
Since there is evidence to suggest that attitudes 
are correlated with actions, the purpose of this study 
was to examine the attitudes of teachers from all grade 
levels in a partial regional school district concerning 
parent involvement in the schools. Variables that were 
considered included: 
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- Parent and teacher relationships; 
Parents as decision makers in the schools; 
- Parents as supporter in the schools; 
- Parents as advocates for children; 
Parents assisting students with school work at 
home ; 
Parents as an audience for school programs; 
- Parents as learners in the schools; 
The study attempted to answer the following 
questions: 
1. What are the attitudes of elementary, junior 
high, and high school teachers in a partial 
regional school district regarding the value of 
parent involvement in the schools; 
2. What roles do teachers in a partial regional 
school district think that parents should play 
in the schools; 
3. In what decisions do teachers in a 
partial regional school district think parents 
should have input; 
4. How are these feelings regarding parent 
involvement alike and/or different among 
elementary, junior high, and high school 
teachers; 
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5. Do any of the following factors influence 
teacher attitudes concerning parent involvement: 
A - professional training; 
B - years of service; 
C - age of teacher; 
D — marital status of teacher; 
E - whether or not the teacher is a parent. 
6. What implications may be drawn from this study 
which might improve parent involvement programs? 
Significance of the study 
Much has been written about the importance of 
involving parents in the education of their children. 
Studies have consistently linked parental involvement 
with higher student grades and test scores, more 
positive student attitudes and behaviors, and improved 
school climates (Jennings, 1990). 
The literature suggests that increasing parent 
involvement is the task of all teachers but there 
appears to be much debate among teachers as to what 
constitutes effective parent involvement. While some 
teachers believe that they need parental assistance 
with many learning activities in order to be effective, 
others think that their professional status is in 
jeopardy if parents are involved in activities that are 
typically the teachers* responsibility (Epstein, 1986). 
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This study identified roles that Silver Lake Regional 
School District teachers believed were important for 
parents to assume. 
Since the studies examining teachers’ attitudes 
toward parent involvement do not appear to consider 
teacher variables such as grade level and training, it 
was a topic that deserved additional research. 
Decisions affecting the Silver Lake School 
District are made by six separate school boards that 
are not always in agreement. The professional staff is 
also represented by five separate teachers’ 
associations. These factors have occasionally resulted 
in an "us against them" attitude among staff members in 
the four member towns. A study of teacher attitudes 
throughout the region might provide information that 
could be employed in efforts to coordinate and improve 
parent involvement programs. 
Hypotheses 
The approach used in this study to investigate the 
problem included the testing of a series of hypotheses 
that focus on teachers attitudes toward parent 
involvement in the schools. The specific hypotheses 
investigated in this study were: 
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1. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers regarding parent and 
teacher relationships in the school; 
2. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as decision makers in the school; 
3. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as supporters in the school; 
4. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as advocates for children; 
5. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents assisting students with school work; 
6. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as an audience in the schools; 
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7. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as learners in the school; 
There are no significant differences in 
attitude among teachers with different levels 
of professional training toward parent 
involvement in the school; 
9. There are no significant differences in 
attitude among different age teachers tovard 
parent involvement in the schools; 
10. There are no significant differences in 
attitude among teachers who are and are not 
parents concerning parent involvement in the 
schools; 
11. There are no significant difference in 
attitude toward parent involvement between 
teachers who have received formal training in 
strategies to effectively involve parents in the 
schools and teachers who have not. 
12. There are no significant differences in 
attitude toward parent involvement in the 
schools among teachers of different genders. 
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Definition of Terms 
Partial regional, school district - a school district in 
which the grade jurisdiction is other than K-12 and is 
comprised of two or more towns. 
Epfrl-ic school - Any school which depends on public 
finance for its operating expenses and is overseen by 
an elected school board. 
Parent Ipyplvemept - Any of a variety of activities 
which allow parents to participate in the educational 
process at home or in school. 
P3E<?nt - Any individual who is the biological or legal 
guardian of a child enrolled in the public school. 
Elementary school teacher - Any individual who is 
certified to instruct Kindergarten through Grade 6 
Junior High Teacher - Any individual who is certified 
to instruct subjects taught in Grade 7 and 8, and works 
at one of those grade levels. 
High School Teacher - Any individual who is certified 
to instruct subjects in Grade 9 through 12, and works 
at one of those grade levels. 
Volunteer - Any individual who assists in some aspect 
of the operation of a public school without salary. 
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£g. learner E<?le - Educational activities that are 
designed so the professional staff and parents learn 
together. 
Attitude - A personal disposition common to 
individuals, but possessed to different degrees, which 
impels them to react to objects, situations or 
propositions in ways that can be called favorable or 
unfavorable (Guilford, 1954). 
A-Udlgnce role - Parents receiving information about 
their childrens progress or about the school. 
School program supporter - Activities in which 
individuals lend support to the school's program and 
take an active part. 
Advocate role - Individuals serving as an activist or 
spokesperson on issues regarding school policies, 
services for children, or community concerns related to 
the schools. 
Decision Maker role - Those actions which involve 
individuals as co-equals in the educational decisions 
relating to public schools. 
Formal education - The program of studies designed and 
implemented by a school system as requirements for 
promotion and graduation. 
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Limitations of the study 
The findings of this study are limited to public 
school teachers in one partial regional school 
district. 
The results of this study may not be applicable to 
teachers employed in schools with differing 
characteristics than those selected for this study. 
There is no assurance that the individuals who 
participated in this study responded honestly. 
The study is descriptive in nature and subject to 
the limitations of descriptive research. 
Outline of the Study 
Chapter I includes an introduction, statement of the 
problem, purpose of the study, significance of the 
study, definition of terms, and outline of the chapters 
of the study. Chapter II presents a review of the 
related literature. Chapter III describes the design 
and methods used for data collection. Chapter IV will 
reports the findings and display the data. 
Chapter V summarizes the findings of the study, draws 
conclusions and make recommendations for further study. 
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Chapter II 
REVIEW OF THE LITERATURE 
Introduction 
The purpose of this study was to examine teacher 
attitudes about parent involvement in the schools. The 
review of the literature that follows will focus on the 
types of research being conducted concerning parent 
involvement in the schools, the value of parent 
involvement with the schools as a means to improve the 
well-being and academic attainment of children, models 
for effective parent and school cooperation, and 
barriers that impede optimum parent and school 
cooperation. 
The research indicates that the family plays a key 
role in the success or failure of children in school. 
Parental involvement in education is related to short 
term gains and long term academic success. Some of the 
more important research findings indicate a correlation 
between parent involvement and: 
- higher grades and test scores; 
- long-term academic achievement; 
- positive attitudes and behavior; 
- more successful programs; 
- more effective schools (Lazar, 1978). 
16 
Studies pertaining to parent involvement in 
education vary videly in approach, methodology, and 
subject matter. The research tends to examine parental 
involvement in three areas: the parent-child 
relationship; the value of parent involvement into the 
school; and home, school, the community partnerships. 
Contemporary Research on Parent Involvement 
With the Schools 
Research studies investigating the value of 
involving parents with the schools have determined that 
children vhose parents are involved or engage in 
educational activities are more successful in school. 
Comer (1986) stated that programs to involve 
parents in the schools could play a major role in 
creating a desirable context for teaching and learning. 
He stressed the need for meaningful parent 
participation for successful schools because the sense 
of community, common goals, and social stability that 
caused public schools to be successful thirty years ago 
no longer exist. Due to changes in our society and its 
institutions, children come to school unprepared and 
untrusting with little agreement between home and 
school regarding the role of schools. He contended 
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that programs to involve parents in schools could play 
a major role in creating a desirable context for 
teaching and learning. 
In another veil documented study. Comer (1980) 
actively involved parents in the education of their 
children and with the day to day operation of two inner 
city schools in Connecticut. Although he noted 
evidence that relationships and social conditions had 
improved, initial indications of academic achievement 
was subjective and inconclusive. However, two years 
after the project had begun, increases in the student's 
test scores were statistically significant. This led 
Comer to conclude that increased achievement is a long 
term process. 
He also concluded that since parents are the first 
and most important models and teachers of their 
children, the need for parent/community participation 
is greatest in low income and minority communities or 
wherever parents feel a sense of exclusion. 
Other studies have also been conducted to 
ascertain the effectiveness of parent participation in 
the schools. One inquiry by Johnston and Slotnik 
(1985) investigated the effects of parent involvement 
in Salt Lake City, Utah, where it was determined that 
parents provided teachers with a valuable resource. 
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However, the results indicated that maintaining this 
involvement necessitated additional participation fro. 
the teachers in the personal lives of the children and 
parents. 
Several key family behaviors related to student 
achievement are expectations, beliefs, attitudes, and 
communication patterns (Becker, 1984) . Parent 
education programs are effective in improving how well 
children use language skills, perform on tests and 
behave in school. 
Benson, Buckley, & Medrich (1980) conducted a 
study to assess the relationship between specific kinds 
of parent-child interaction and school performance. 
They divided the interactions into four types: 
everyday interactions; cultural enrichment; parent 
involvement; and control over children's activity. 
Their results indicate that everyday interaction and 
control activities did not show any consequential 
relationship to achievement, but parent involvement 
activities were significantly related to achievement 
with all children. They also concluded that cultural 
activities were significant in the achievement of 
middle and upper socioeconomic level youngsters but 
were not a factor with lower socioeconomic level 
children. 
19 
The Child Parent Centered program operated by the 
Chicago School System represented another illustration 
of parents and schools working together in a program 
that resulted in significant gains in math and reading. 
Key elements of this program were early intervention 
and parent involvement. In addition to utilizing 
volunteers in the traditional roles of classroom aides 
and tutors, this design also provided educational 
opportunities for parents and involved them in 
governance activities of the schools. 
(Stenner & Mueller, 1973). The CPC design represents 
one of the earliest model that included parent 
participation in a governance component. 
The research strongly indicates that direct parent 
participation in school based programs is related to 
student success. Whether this involvement is 
accomplished through daily roles in the school or by 
membership on school advisory councils and parent 
groups, it appears clearly established that direct 
participation makes a significant difference. 
Legacies Influencing Parent and Teacher Relationships 
In Public Schools 
Parent participation in the public education of 
children has gone through many changes since this 
country was founded on the democratic principle of 
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individual participation. Initially, parents were the 
primary educators and the family the primary place of 
learning (Kagan, 1984). As American society became 
more complex, parents abdicated the responsibility for 
educating their children to others in the schools. 
However, through in loco parentis statutes, parents 
maintain the right to participate in the public school 
system and maintain their role as the ultimate 
authority in forming school policy (Fantini, 1980). 
In spite of democratic intentions and legal 
statutes, the history of parent-school relations has 
not proceeded peacefully (Kagan, 1984). Differences in 
the perceived role of the school and home have resulted 
in controversy and repeated demands for reform (Reese, 
1978). These efforts to bring parents and schools 
together have left legacies for contemporary schools. 
Legacies -things received from an ancestor, a 
predecessor, or the past - have significant 
ramifications for current and future research. Kagan 
identifies separation, disequilibrium, ambiguity, and 
individuality as four legacies that have had 
significant impact on parent involvement research. 
Separation results from the fact that schools and 
homes are different. The research is consistent in 
that there are distinct differences in the organization 
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and operation of homes when compared to the function of 
the public schools. These differences prompted much 
research surrounding strategies for bringing homes and 
schools closer together. 
Subsequent studies focused on research to identify 
personal characteristics among those involved in home 
-school collaboration as a means to formulate 
strategies to improve parent involvement in the 
schools. One such study conducted by Stallworth (1982) 
investigated the attitudes of elementary school 
teachers and principals toward parent involvement in 
schools, and found that those attitudes are not 
obstacles to favored types of parent involvement, but 
do interfere with undesirable forms of involvement. 
Epstein (1983) found that parents involved with 
teacher-leaders in parent involvement demonstrated more 
awareness of the teachers efforts, responded positively 
to more ideas from the teacher, knew more about their 
children's instructional program, and rate the teacher 
higher in interpersonal skills and overall teaching 
quality. 
The second legacy of disequilibrium - loss or lack 
of balance - speaks to the alleged one way nature of 
the education process; the school makes the decisions 
and the public cooperates. Researchers claim that the 
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public schools are slow to accept any outside 
involvement, and that this has resulted in 
confrontations and hostile attitudes among those who 
want to be involved (Lightfoot, 1978; Fruchter, 1983; 
Comer, 1978). 
McAfee (1987), determined that in spite of 
mounting evidence to substantiate that parental 
involvement is not just a way of placating parents and 
taxpayers, many teachers and administrators work with 
parents reluctantly; even grudgingly. They resent the 
time and effort that dealing with parents requires; 
they are discouraged by the lack of "acceptable" 
parental response; they are convinced that single 
parents and working mothers are not really interested 
in their children's school life. 
Ambiguity - doubt or uncertainty concerning the 
role of something or someone - represents the most 
consequential of the legacies because it deals with the 
fundamental issues regarding parent involvement; why 
does it exist, and does it make a difference. 
Researchers appear to be in agreement that parent 
participation does make a difference, but there is much 
debate as to what constitutes effective involvement. 
Later studies, intended to probe attitudes about 
the value of parent participation, discovered that the 
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general agreement on the importance of involving 
parents in the educational process tends to break down 
at the point of implementation (Henderson, 1988). 
Williams and Stallworth (1984) found that most school 
personnel agree that parent involvement is a vital 
ingredient to the child's success in school and that 
parents and teachers should communicate and cooperate 
more frequently. However, they also found that there 
was little, if any, agreement, pertaining to what role 
the parents should play. 
The fourth legacy of individuality - total 
character peculiar to and distinguishing one person or 
thing from others - evolved because schools and school 
districts are different. This legacy has resulted in 
methodological problems with regard to gathering data 
and analyzing research results. Consequently, much of 
the contemporary research concerning parent 
participation in the schools tends to be fragmented and 
isolated from concurrent research. 
Benefits of Parent and Teacher Cooperation 
On Student Performance 
The literature suggests that there are many 
reasons to involve parents in the schools. One reason 
is that parent involvement benefits children (Moles, 
1982; Swap, 1987). Active family involvement, where 
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there has been reinforcement and support for the 
efforts of the schools has resulted in: fewer instances 
of not passing into the next grade; less referrals to 
special education classes; and higher levels of high 
school completion (Bronfenbrenner, 1974). 
Achievement 
Achievement is the most frequently cited benefit 
of parent participation in education. Research 
indicates that parents are the first and most important 
teachers and although the effective schools research 
has identified many other variables that relate to 
success in schools, the parent and home variables 
remain the most important factors in school achievement 
(Mize, 1977,; Schaefer, 1971). 
Numerous studies highlight the advantages to 
students when parents become involved with childrens' 
education. There is evidence to suggest that any form 
of participation is beneficial, but student achievement 
profits most from high levels of meaningful 
involvement. Involvement is meaningful when there is a 
direct benefit to children, a commitment from the 
school that parents are important, and a message to 
parents that what they, as parents, are doing is 
important (Sattes, 1984). 
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All parents communicate values to their youngsters 
about learning and school. These values help to shape 
children's perceptions of education and significantly 
influence the level of success they will achieve in 
school (Mize, 1977). 
One section of the research investigates the 
effects on achievement when parents receive instruction 
or training in ways to help their children. Steans & 
Peterson (1973), conducted a major review of federal 
evaluation reports and determined that parent 
involvement as tutors has a positive effect on 
children’s I.Q. scores. Although the findings on 
the effect of employing parents as tutors was limited 
at the time of the study, they concluded that involving 
parents does improve the performance of children; 
especially those in preschool. 
In a similar study, Bronfenbrenner (1974) 
conducted research concerning the relationship between 
early intervention programs and long lasting I.Q. gains 
among culturally disadvantaged youngsters. The results 
indicated that there were limited long term gains for 
children when teachers instructed in homes with 
passive parent involvement. Conversely, when parents 
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received training and were actively involved in working 
with their children, studies substantiated long lasting 
I•Q gains. 
Other research indicates that student achievement 
is increased when parents simply encourage learning and 
support their childrens' academic endeavors. In a 
study of students in grades 1-6, Walberg (1984) 
investigated what happened when parents were involved 
in a program to demonstrate encouragement for school 
activities at home with their children. Through a 
contract arrangement, parents agreed to: 1) provide a 
special place in the home for study; 2) involve the 
child in daily discussion; 3) oversee the child's 
progress in school; and 4) cooperate with the school in 
providing the first three properly. Those students 
whose parents had been involved with the program 
demonstrated gains on standard achievement tests twice 
that of similar students whose parents did not 
participate. 
Bloom (1985) conducted a case study of talented 
young professionals in order to identify common 
characteristics of their general education, specialized 
training and subsequent success. He determined that 
there was a common strand of enthusiastic parent 
involvement, and that this support was demonstrated in 
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school lessons and competitions, but more importantly, 
according to Bloom, through consistent support at home 
for all educational ambitions. 
Other factors correlated with student achievement 
such as student attendance, increased motivation, 
higher self-esteem, and a reduction in behavior 
problems are also influenced by parent participation in 
childrens' education. 
Attendance 
Attendance and achievement are highly correlated 
just as high incidents of absenteeism are related to 
school failure and drop-out rates. Consequently, 
improving attendance is one way of increasing academic 
achievement. The literature suggests that as parents 
become more involved, they feel more responsible for 
getting their children to school. 
A research study conducted by Gilmore (1985) 
examined the attendance pattern of eighteen primary 
students who frequently did not attend school. Further 
investigation indicated that the parents of these 
students had little or no contact with the school. The 
need for parents to be involved in the education of 
their children was constantly reinforced through 
personal phone calls, home visits, newsletters, and 
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workshops. As a result, fourteen of the eighteen 
parents became more actively involved and absenteeism 
was reduced by eighty percent. 
The research also demonstrates that parent 
involvement affects student attendance even when it is 
not a primary objective of the program. Phillips and 
Rosenberger (1983) examined one school's plan to 
improve student achievement. They reported that 
through the use of student involvement and peer 
counseling, increased expectations of students, 
business cooperation, and active involvement of parents 
in the school, there was a dramatic improvement in 
student achievement and school attendance. 
Student attendance also improves when parents are 
informed about student absences. In a program to 
combat high rates of absenteeism among low achieving 
junior high students, parents were contacted promptly 
whenever a student was absent. The purposes of the 
communication were to determine the legitimacy of the 
absence as well as involve and inform the parents 
regarding the importance of time on task as an 
important predictor of academic success. As a result 
of this program, attendance improved significantly 
(Piordaliso, R., Lordeman, A., Filipczak, J., & 
Friedman, R.M. (1977). 
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Motivation 
Parent involvement also has a positive effect on 
students attitudes toward learning. Most studies 
report a significant and positive change when children 
begin to experience success in school. Success is an 
important contributor to motivation. 
A review of research on the effects of parental 
influence on children's reading achievement by Nebor 
(1986) indicates that when parents assume an active and 
positive role in their child's education, the result is 
increased student motivation and improved reading 
progress. The study reveals that parental role modeling 
will improve a child's reading because the child sees 
reinforcement of the value of education outside of the 
classroom. 
In a study conducted to determine the extent to 
which an alternative pre-school program affected 
parents and children's attitudes toward school, two 
groups of pre-schoolers were compared. One group 
contained children who had been involved in an 
educational assistance program for low income children 
and another group of children who attended traditional 
pre-school or no pre-school at all. It was reported 
that promoting positive attitudes on the part of 
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parents toward schools was also a successful way to 
promote positive attitudes toward school In children 
(Hirsch, E.S. 1986). 
Student Behavior 
Parent participation can also play a major role in 
influencing student behavior. Inappropriate behavior 
disrupts the learning process for everyone and can take 
valuable time avay from academic instruction. Parents 
can exert control over students in areas that teachers 
have no access, ie., privileges, free time, money, 
hobbies and activities (Sattes, 1984). 
Some research examines studies that concentrate on 
strategies to improve student behavior. Fine & Holt 
(1983) describe a process for school intervention of 
behavior problems, utilizing parent cooperation and 
support in a dual strategy of systemic and linear 
approaches to attitudinal adjustment. The parent 
component of the process corroborates the need for 
parent interaction with the school for effective 
behavior modification to occur. 
Carter (1982) discusses reality therapy programs 
for improved student behavior that are being introduced 
into many schools. Two essential components of these 
programs are teacher effectiveness training and parent 
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Parent and teacher cooperation effectiveness training. 
and communication are crucial factors in the success of 
the programs. 
Other studies indicate improved student behavior 
as a secondary result of parent involvement in the 
educational process. In a program designed to improve 
reading and math scores for inner city students, 
researchers implemented a strategy where teachers: 1) 
provided parents with success reports; 2) held informal 
parent group discussions; encouraged and facilitated 
opportunities for parents to contact each other; 4) 
sent home ideas for parents to use; 5) informed parents 
about cultural and educational activities in the 
community; 6) involved parents in after school programs 
with the students; and 7) organized combined parent and 
teacher workshops (Gross, 1974). 
The results indicated significant gains in both 
reading and math, although many of the students 
continued to function below grade level. However, it 
was also discovered that the children demonstrated 
more interest in their education as well as better 
attendance and considerably more acceptable levels of 
behavior. 
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Self Esteepi 
Directly related to improved achievement is 
increased student self-esteem or self-concept. The 
literature indicates that parent participation is a 
crucial component of any program to improve self-worth 
or self“concept. The studies appear to cluster around 
those designed specifically to provide strategies for 
increasing self-esteem as well as those where improved 
self-esteem is a secondary result. 
Bedford Stuyvesant Street Academy developed a 
program to improve the achievement and self-esteem of 
at risk high school students, based on the concept that 
educational success is a cooperative effort involving 
students, teachers, parents, and the community. The 
objectives were to: 1) provide students with the 
opportunities to share feelings about school and their 
environment; 2) demonstrate techniques for problem 
solving; 3) develop positive self-esteem based on 
self-control; and 4) encourage students to work 
together in order to increase social responsibility. 
(Turner, 1985). 
In another study exploring reasons why children 
underachieve in school, Davis (1984) concluded that 
emotional problems, teacher troubles, peer pressure, 
boredom, fear of trying, and fear of growing up were 
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all factors. she suggested that In order to be 
successful, children need to have a feeling of 
self-worth. She further concluded that parents can 
initiate activities to improve children's self-esteem 
by getting involved with homework, maintain 
communication with the school, assessing the value of 
retention, providing rewards as opposed to bribes, and 
increasing expectations for their children. 
Henderson (1987) conducted a study of planned 
parental involvement as a component of an affective 
education program. Fifth and sixth graders were 
divided into experimental and control groups in order 
to determine the effects of parent participation on 
alternative thinking and reading achievement. The 
results indicated a positive correlation between parent 
participation and alternative thinking. The students 
also showed significant gains in a self-esteem as a 
result of the parental participation. 
In conclusion, the literature seems to clearly 
indicate that any kind of parent involvement 
influences student achievement, but the gains are most 
significant when the involvement is meaningful and long 
lasting. Parent involvement positively influences 
behavior, self-esteem, motivation, and attendance. 
Given these facts, it seems logical that parent 
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participation would be an integral part of childrens' 
education. However, further research was needed to 
identify what roles teachers at various grade levels 
should have in getting parents involved. 
Typqs of Parent Involvement in the Schools 
The literature contains numerous typologies and 
models of successful practices for involving parents 
and the community in the operation of the schools. 
These models provide examples of effective strategies 
that could be consulted or replicated. 
Good (1973) defines a typology as a systematic 
classification of certain modes of behavior. Parent 
participation typologies provide a conceptual outline 
of the essential elements of successful parent 
involvement programs. 
Davies (1985) constructed a typology which 
included four components of parent and citizen 
participation in education. The four categories are 
co-production (partnership), decision making, citizen 
advocacy, and parent choice. He constructed this 
typology to encompass: 1) the power parents should have 
about school policies and practices, 2) the power 
citizens should have about school policies and 
practices, 3) the ways in which these powers should be 
exercised, 4) ways parents and citizens can address 
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their grievances and concerns about the schools 5) the 
choice parents should have about vhat kinds of schools 
their children will attend and 6) ways public schools 
can achieve legitimacy in the eyes of the parents. 
Epstein (1988) developed a five element typology 
based on three goals: improving school programs; 
improving student learning; and improving parents’ 
awareness of their responsibilities. The five 
components of Epstein's typology include: 1) the basic 
obligations of parents - the responsibilities of 
families to ensure children's health and safety; 2) the 
basic obligations of schools - the communications from 
school to home about school programs and children's 
progress; 3) parent involvement at school - volunteers 
who assist in the school, or come to school to support 
programs; 4) parent involvement in learning activities 
at home - parent or child initiated activities or 
instructions from teachers intended to assist children 
at home on learning activities; and 5) parent 
involvement in governance and advocacy - parents' 
taking decision making or advocacy roles at the school, 
district or state level. 
Good (1973) characterizes a model as a pattern of 
something to be reproduced; a set of interrelated 
variables which together comprise elements that are 
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symbolic of a social system. Kagan (1984) described 
models as ways to describe and predict the change 
process. Some classified specific activities according 
to the design of the planner while others described 
stages or levels of participation. 
Many conceptual models for parent involvement see 
participation as a hierarchical system with decision 
making, or governance, at the top. Once inside this 
Par^c^Pa^ory system, parents can choose for themselves 
how they wish to participate. Decision making is 
listed in many as the most desired state, due to a goal 
of developing parents power over school decisions 
(Heleen, 1988) . 
Arnstein (1979) constructed a model known as The 
Ladder of Participation. This hierarchical model 
identified three levels of involvement starting with 
non-participation, advancing to tokenism, and 
ultimately arriving at the desired state of citizen 
power at the top of the ladder. 
Similar models were constructed by Winters & 
Schraft as well as Fantini. According to Fantini 
(1980), direct community participation can take several 
forms; each having different effects on student 
achievement and other measures of educational impact. 
Participation can be directed at either instruction or 
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school governance, or both. The involved citizen may 
be found in the role of client of the school, may serve 
the school as a resource, may use the school as a 
consumer, or may become a decision-maker at some level. 
Winters & Schraft presented their model as a 
pyramid, with the lowest or bottom section representing 
what they called entry level activities including 
participation at conferences, support for school 
activities, and communication with teachers. The 
second level represented day to day activities as 
school volunteers, along with other active support 
roles in the school on a regular basis. The third 
level involved school governance activities such as 
membership on school advisory councils, or leadership 
in the P.T.A. or P.T.O. (Kagan & Schraft, 1981). 
Comer developed two models for involving parents 
in the schools. In the earlier design (Comer, 1980), he 
identified three distinct levels of participation. 
Level one strategies included activities designed to 
make the school a supportive place for staff members, 
parents, and students. Level two included the 
selection of parents and teachers to be involved on a 
management team that was responsible for developing and 
implementing a building master plan, and the third 
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level entailed cultivating a sense of acceptance and 
belonging by all those associated with the school 
community. 
In 1987, Comer created a process model in which 
administrators, parents, teachers, and support staff 
work together utilizing three mechanisms: a governance 
or management group, a mental health or support staff 
group, and a parents group. 
The goal of the process model is to create a 
social climate that helps to close the 
student development gap, to create an 
academic program based on achievement data, 
and to carry out a staff development program 
based on social and academic goals 
established at the building level. 
Since children do not get their entire education 
at school, parent and community involvement are crucial 
to the education process. Van Devender contends that 
some needs must be met by the school while others are 
the responsibility of the parents. Her model involves 
a three step approach, involving parent motivation of 
students, parent participation in school functions, and 
parent - teacher communication as a strategy to 
generate positive relationships and foster interaction 
among all segments of the educational community. 
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Due to what they see as a problem of applying 
early childhood strategies inappropriately to parents 
of older children, Gotts & Purnell (1987), developed a 
model including separate variables for elementary and 
secondary involvement. They determined that parent 
involvement in the schools appears to be greatest at 
the pre-school level, remain high during the primary 
years, and quickly drops thereafter. Based on the 
theory that effective home-school relations result when 
plans for action are based on the particular 
circumstances of the parents, their model of School and 
Family Relations Involvement considers parent group 
involvement, monitoring of school progress, teacher 
contact, academic focus, attendance focus, conduct and 
discipline, and school events. 
The literature demonstrates that parent 
participation models furnish illustrations of 
successful programs that can be referred to or 
replicated. They can also provide assistance in 
establishing priorities, defining goals, and organizing 
the details for desired outcomes. However, further 
research appeared to be necessary concerning how 
teachers view parent involvement in these roles, and if 
they feel that the involvement should change according 
to the grade level of the students. 
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EarrUrs To Parent Involvement 
With the Schnn]^ 
The concept of parents assisting in their 
children's education by working with schools has been 
the subject of ongoing debate. Even though parents and 
teachers appear to recognize the value of parent 
participation, there are serious barriers to its 
implementation. 
A national poll conducted by the N.E.A. determined 
that 90% of teachers at all grade levels felt that more 
home-school cooperation would be beneficial (Holes, 
1982). A 1978 Gallop poll indicated that 80% of the 
parents of school age children were willing to become 
involved with evening programs to learn how work more 
closely with the schools. However, in a 1981 survey 
conducted in six states, it was determined that most 
parents and teachers did not collaborate in school 
related areas (Swap, 1987). 
A barrier is any situation, concrete or abstract 
that hinders parents from becoming involved with the 
education of their children. The most common concrete 
barriers to parent involvement include transportation, 
babysitting, and work schedule conflicts. The primary 
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abstract barrier to improved parent involvement seems 
to be the attitude of both parents and school personnel 
(Williams & Lizotte, 1985). 
Holes (1982) identified a variety of conditions 
that interfere with home-school communication and 
cooperation with the schools. He contends that many 
parents and teachers face competing demands of work and 
family life, parents from different cultural 
backgrounds feel mistrust and anxiety when dealing with 
school staff, and teachers who lack training for 
dealing with parents have difficulty relating to 
culturally different families. 
Lightfoot (1978) suggests that home-school 
relations are inherently in conflict. She believes 
that different priorities and perceptions of families 
and schools such as concern for one's own child versus 
responsibility for group progress will inevitably 
create conflict over the means of attaining common 
goals. She sees collaboration largely as a one way 
process with schools seldom accommodating in a 
significant way to family needs. 
In families, the interactions are functionally 
diffuse in the sense that the participants are deeply 
connected, and their duties are all-encompassing. In 
schools, the interactions are functionally specific 
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because the relationships are more defined by the 
technical competence and individual status of the 
participants. Children in the family are treated as 
special persons, but pupils in school are treated as 
members of categories. She declares: 
there are very few opportunities for parents 
and teachers to come together for meaningful, 
substantive discussion. In fact, schools 
organize public, ritualistic occasions that 
do not allow for real contact, negotiation, 
or criticism between parents and teachers. 
Rather, they are institutionalized ways of 
establishing boundaries between insiders 
(teachers) and interlopers (parents) under 
the guise of polite conversation and mature 
cooperation. Parent-Teacher Association 
meetings and open house rituals at the 
beginning of the school year are contrived 
occasions that symbolically affirm the 
idealized parent-school relationship but 
rarely provide the chance for authentic 
interaction (1978, pp 27-28). 
Tanghi and Leach (1982) conducted a study of 
junior high students and identified barriers affecting 
parents and teachers of older students. Teachers 
reported competing home responsibilities, fears for 
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their own safety at evening meetings, the perception 
that parents do not transmit educational values, 
feeling overwhelmed by the problems of their students 
and families, and low expectations regarding parents' 
follow-up efforts. Parents identified family health 
problems, work schedules, having small children, 
receiving only bad news from school, fears for their 
safety, late notice of meetings, and difficulty 
understanding their children's' homework. 
The research suggests a number of factors that 
influence parents ability or desire to be involved with 
their children's education. These elements include 
demographic changes in the school population, attitudes 
and perceptions of parents and the school, school 
practices, pre-service and inservice teacher training, 
availability, and communication. 
Demographic Trends 
Demographic trends influencing parent and school 
involvement include an increase in: the number of 
at-risk children; single parent families; families 
whose native language is not English; and the number of 
older upper-middle class who are having children. The 
1987 Metropolitan Life Survey (Harris) indicates that 
the families who send children to school today are very 
different from the parents who sent children to school 
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a generation ago. Living with one parent has become 
the norm for many of today's children. Overall, 26 
percent of families in the U.S. are single parent 
families. This includes: more than 50 percent of all 
black children; 25 percent of all Hispanic children; 
and 16 percent of all white children. 
Availability 
Another barrier which affects parents and teachers 
availability to meet is schedule conflicts. Nine out 
of ten teachers indicate that the most appropriate time 
for meetings and conferences is in the afternoon, but 
at least a third of the parents indicated that this 
time was impossible for them due to work commitments. 
There appears to be a reluctance on the part of 
teachers to re-arrange their schedules to accommodate 
working parents who are unable to adjust their schedule 
(Amundson, 1988). 
In Drawing in the Family, a report published by 
the Education Commission of the States (1988) it was 
determined that parents find it difficult to 
participate in the schools as fully as they would like 
because of work related obstacles that include parents 
working hours which often leave no time to participate 
as volunteers or attend school events. This is 
complicated by employers who often do not allow parents 
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to take time off for school related activities without 
losing pay. Parents with small children sometimes have 
a difficult time finding day care in order to free them 
to visit the schools. Some parents also lack 
transportation to get to the school (Moles, 1987). 
Many families simply cannot invest the time and 
energy necessary for involvement in school improvement. 
Parents are too consumed by the demands of work and 
caring for their families needs to manage the time and 
energy for sustained involvement (Fruchter, 1984). 
Communication 
The real barriers of communication are not 
technical but personal. People communicate most 
readily with individuals who they like and trust. Real 
communication occurs only when people pause to listen 
to each other in an attempt to understand what is being 
said. This necessitates withholding the tendency to 
judge and prematurely evaluate comments made by other 
people. Both teachers and parents appear to recognize 
that most communication between them is negative 
(Harris, 1987). They also agree that some of the 
school work is beyond the comprehension of some 
parents, despite their desire to understand. 
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Teachers incorrectly perceive that they are 
effectively communicating with parents, even though 
parents do not share the same feelings. According to 
Epstein (1987), one third of all parents receive no 
communication from the school during the course of the 
school year. Other parents expressed frustration in 
that the only communication they receive is when 
something goes wrong. They feel unwanted by schools - 
except when they're needed to control the children 
(Comer, 1988) . 
Language is another obstacle to communication. 
The specialized vocabulary of educators may not be 
understandable to non-educators. Teachers must be 
aware of the different social backgrounds within a 
community as well as the multiple definitions of words 
that cause inaccuracies in communication (Brouillet, 
1986). Also, many parents who speak a language other 
than English are unable to communicate with the schools 
(Linder, 1988). According to Harris, (1987) 
It is not surprising to see a pattern of 
declining contact between parents and teacher 
as the child progresses from lower grade 
levels to higher grade levels. However, it 
is surprising that hand in hand with this 
pattern goes rising dissatisfaction over the 
frequency of contact. This dissatisfaction. 
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while never reaching large proportions, 
clearly rises on the part of parents as well 
as teachers between the elementary grades and 
the high school level. A second pattern 
exists that seems to distinguish better off 
vs. worse school districts. Teachers who 
work in wealthier districts and parents who 
themselves have college training seem to have 
more contact with one another and to report 
themselves as more satisfied (p. 36). 
Attitudes and Perceptions 
Misconceptions on the part of parents and school 
personnel hinder chances of developing a collegial 
relationship, thereby limiting parent involvement as a 
means of helping to improve schools and education. 
Some parents do not clearly understand how to work with 
the school to help their child achieve. Others do not 
realize the significance of parent involvement in their 
child's ultimate academic success (McAfee, 1987). 
The research indicates that parents and teachers 
have very different perceptions of the other's 
availability and receptiveness to communications. The 
Metropolitan Life Survey (Harris, 1987) concluded that 
a majority of American teachers (55%) felt uneasy or 
reluctant about approaching parents to talk with them 
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about their children. in contrast, only about 20 
percent of the parents polled expressed significant 
apprehension about contacting teachers. It was further 
determined that majority of the 20 percent were parents 
with income under $15,000. 
Parents with low incomes or little education often 
feel that they are not qualified to talk with teachers. 
Poor school experiences of their own may make them 
uncomfortable visiting the school or talking with 
teachers (Linder, 1988). 
Moles (1987) suggests that there are also 
psychological barriers that stifle parent and school 
interaction. He reports that single and married 
parents have the same interest and willingness to help 
children with home learning activities. Single parents 
spend even more time helping their children at home. 
Some teachers make the same demands on single and 
married parents and rate them both equally helpful and 
responsible for home learning activities, while others 
make more demands on single parents but rate them less 
helpful and responsible. 
Despite mounting evidence that parent involvement 
is not just a way of placating parents and taxpayers, 
many teachers and administrators work with parents 
reluctantly, even grudgingly. They resent the time and 
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effort that working with parents requires; they are 
discouraged by the lack of parental response; and they 
are convinced that all those single parents and working 
nothers are not really interested in their children's' 
school life (McAfee, 1987). 
School Practices 
A number of school practices also discourage 
parent participation. According to a 1985 study 
conducted by the National PTA, many schools provide 
only limited opportunities for parents to participate, 
and those opportunities often revolve around 
traditional roles such as homework helper, fundraiser, 
audience for school programs, and room mothers. Even 
though many parents are willing and interested in 
becoming more involved in advocacy and advisory roles, 
the schools continue to resist this opportunity. 
Stallworth (1982) determined that even though 
principals strongly agree with the proposition that 
parents who have had experience with assisting in the 
classroom tend to become more involved in their 
children's learning, they felt that appropriate 
involvement roles for parents should include making 
sure children do their homework, attending school 
activities, serving as home tutors, and becoming active 
supporters of the school program. They opposed any 
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suggestion that parents should evaluate teachers, 
principals, and program. They saw parents as least 
useful in making teacher assignments, hiring and firing 
staff, evaluating teacher performance, selecting 
teaching methods, and determining school budget 
priorities . 
According to Chavkin & Williams (1987), when 
administrators hold narrow views about parent 
involvement, they place limits on the ways parents can 
participate in the education of their children. 
Further, they may consider parents unresponsive or 
apathetic regarding their children's education when 
they fail to become involved in the limited ways 
offered them. Parents who have limited contact with 
school personnel seldom become more involved as they 
view school personnel as being insensitive to the 
concerns of the parents and the community . 
Other school related obstacles include notices of 
meetings and events which sometimes come too late for 
parents to make the arrangements necessary to attend. 
Also, mismatches in teacher and parent schedules often 
make it impossible for conferences. One third of 
public school parents say they would prefer to meet in 
the evenings, but only 9% of teachers say that would be 
convenient for them. Some parents also feel that the 
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schools are insensitive to the problem of broken homes 
and give assignments presuming both parents are 
available in the home or plan social events requiring a 
particular parent (Linder, 1988). 
CgropurUqatlQn Tjpp and Techniques (National School 
Public Relations Association, 1987) states that in this 
age of teacher-parent team efforts and community 
involvement, some schools still seem bent on isolating 
themselves and paving the way for their own destruction 
through counterproductive practices like locking doors 
at the close of school, insulating teachers and 
administrators from parents except during normal hours, 
posting offensive signs on doors and corridor vails 
reminding outsiders that they must report to the 
office, using big words during parent conferences in 
order to make it perfectly clear that the professionals 
are infinitely more intelligent than the parents are. 
Pre-Training and Inservice 
Teachers and administrators do not have education 
and training in how to work effectively with parents 
and the community. Educators responded to postwar 
conditions by raising credential standards and 
improving course content and teaching methods, but they 
paid little attention to the affective context of 
education, to the quality of relationships among 
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teachers, staff, students, and the community. This 
skew developed and still exists today because learning 
was and still is thought of as an isolated, almost 
mechanical, cognitive operation that students can 
engage in or reject at will (Comer, 1987). 
Much in-service is focused on classroom 
instruction on the latest idea making the rounds such 
as stress management or a particular discipline 
technique. Working with a parent does not have the 
immediate appeal of something more directly related to 
school personnel's responsibilities, even though the 
long-term pay-off may be greater for all concerned 
(McAfee, 1987). 
Most teachers and administrators who work well 
with students and promote their development do so on 
the basis of intuitive knowledge and skills, not 
through knowledge that they gained in applied child 
development courses in their pre-service or in-service 
training. There aren't many such courses. (Comer, 
1988). 
In summary, the literature identifies policies and 
procedures, attitudes, availability, training and 
communication as barriers to effective parent 
participation. 
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The research also indicates that further analysis of 
these obstacles and their effect on specific parent and 
teacher behaviors Is a crucial component of any plan to 
improve parent involvement In education. However, 
there appears to be limited consideration given to how 
the attitudes of teachers affect their willingness to 
overcome barriers inhibiting more effective parent 
involvement in the schools. 
Teachers Attitudes Toward Parent Involvement 
Even though the research appears to be limited, 
several studies have focused on teachers views toward 
parent involvement. The results indicate that most 
teachers prefer to have parents involved in what are 
referred to as traditional roles. The Southwest 
Educational Development Laboratory (Stallworth & 
Williams, 1982) conducted an extensive study in six (6) 
states over a four year period. The study concluded 
that elementary school teachers and administrators had 
a positive attitude toward the value of parent 
involvement. Parents were seen as cooperative, 
concerned, and competent partners in the educational 
process. However, educators expressed a clear 
preference for parent involvement in what they called 
traditional roles, i.e., attending meetings, being an 
audience, supporting the teacher at home, etc. The 
study clearly indicated that teachers and 
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administrators were both negative toward more active 
parent involvement in areas including advocacy and 
decision making. 
Epstein and Becker (1982) examined similar issues 
concerning teacher attitudes toward parent involvement. 
She concluded that teachers supported patterns of 
interaction with parents that including talking with 
parents, meeting parents at open house, and sending 
information home. However, very few teachers engaged 
in activities beyond these standard roles. She also 
indicated that although 75% of the teachers in the 
study agreed that parent involvement was a good idea, 
nearly half were skeptical about the possibilities of 
involving parents in learning activities at home. 
Langenbrunner and Thornburg (1980) investigated 
the types and levels of parent involvement desired by 
teachers, parents and administrators involved with 
pre-schoolers. The study included two (2) 
questionnaires. One measured the amount of actual 
parent involvement in the schools, and the other 
examined the desired level of involvement the subjects 
felt that there should be. The results indicated that 
parents, teachers, and administrators all preferred the 
most involvement at the supporter level. These roles 
included parents receiving information from the school, 
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attending plays and meetings at the school, reading and 
returning pupil performance reports, and staying 
informed of school activities by reading school 
bulletins. 
Even though the majority of research has focused 
on elementary school, recent studies are investigating 
the attitudes of a wider segment of the educational 
community. The Metropolitan Life Survey of American 
Teachers (Harris, 1987) sought the opinions of parents 
and teachers from all grade levels on how they view 
e^ch others role in the education of children as well 
as ways to strengthen home-school links. The study 
revealed that: 53% of the teachers felt that parents 
failed to motivate their children so that they want to 
learn in school; 62% felt that parents left their 
children alone too much after school; and 50% of the 
teachers surveyed felt that most parents neglect to see 
that their children's homework gets done. 
The findings also indicate that 55% of all parents 
surveyed (including 63% of the parents of high school 
aged students) felt that their school only contacts 
them when something goes wrong. Another 22% of the 
parents surveyed felt that they were not given the 
opportunity for meaningful roles in the school.. 
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The study concludes that there Is a need for 
schools to seek new ways to work with parents to bring 
about change. Recommendations Include encouraging 
working parents to participate In their children's 
education as well as increasing opportunities for 
parents to participate In educational programs about 
their role in the schools. 
In a recent study, Epstein and Dauber (1989) 
probed the attitudes of inner city elementary and 
middle schools teachers in order to analyze strengths 
and weaknesses of parent involvement programs. They 
concluded that elementary school programs of parent 
involvement are stronger and more comprehensive than 
those in the middle schools. They also concluded that 
classroom organizations (e.g., self-contained, 
semi-departmental, team, etc.) influence teachers 
practices of contacting parents. 
This study also suggests that teachers may be 
creating false and exaggerated discrepancies about 
themselves, their colleagues, and parents' interest in 
parental involvement in the schools. "Teachers' 
beliefs about other teachers and teacher and parent 
beliefs about each other often are inaccurate until 
they are assessed, shared, and compared" (Epstein and 
Dauber, 1989 pg. 15). 
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The findings point to the critical need for school 
personnel to be trained in effective practices for 
parent involvement. The study also suggests that this 
cannot take place until teachers begin to examine their 
own views and those of their colleagues toward parent 
involvement in the schools. 
Summary 
The literature concerning parent involvement in 
the schools is consistent. Meaningful parent 
participation results in improved student achievement 
and related gains in self-esteem, motivation, 
attendance, and behavior. Consequently, the schools 
need to implement effective strategies to develop links 
between the home and the school. 
However, the research also indicates that there 
are serious barriers impeding these efforts to increase 
parent participation. Some affect parents in home 
learning or support roles, and could result from lack 
of resources, availability, or skills. Other barriers 
inhibit parental involvement in decision making and 
governance roles in the schools. These obstacles 
appear to evolve from conflict between the home and 
school concerning policies and procedures as well as 
the attitudes of parents and school personnel. 
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Although there does not appear to be extensive 
research examining how teachers' attitudes influence 
their behavior with parents, some studies have 
suggested that there is relationship. Chavkins and 
Williams (1985) concluded that the attitudes of 
teachers and other educators are critical to the 
development of effective parent involvement programs 
and activities. Teachers who had positive attitudes 
toward parent involvement were more apt to participate 
in workshops and activities with parents as well as 
involve them more in the educational process (Becker 
and Epstein, 1982). 
Since there is evidence to suggest that attitudes 
might influence teachers' willingness to involve 
parents in the school, and because studies examining 
the attitudes of teachers at various levels appears to 
be limited, additional research was needed. An 
investigation of elementary, junior high, and high 
school teacher attitudes could provide valuable 
information for designing more effective parent 
involvement programs at all grade levels. 
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Chapter uj 
METHODOLOGY 
Begeaych Design and Methods 
The purpose of this study was to examine teacher 
attitudes toward parent involvement in the schools. 
This chapter discusses the methods by which the sample 
was selected and the techniques that were used to 
collect and analyze the data. 
The Research Problem Restated 
Studies examining teachers' attitudes appear to 
have been limited to certain teachers, administrators 
and other school officials. Since the literature does 
not appear to contain any conclusive evidence to 
suggest that teachers at all levels maintain similar 
views, it appeared that research examining the 
attitudes of teachers at elementary, junior and senior 
high could add to the body of knowledge regarding 
teachers' attitudes toward parent involvement in the 
schools. 
The study attempted to answer the following 
questions: 
1. What are the attitudes of teachers in a partial 
regional school district regarding the value of 
parent involvement in the schools; 
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2. What roles do teachers in a partial regional 
school district think that parents should play 
in the schools; 
3. In what decisions do teachers in a partial 
regional school district think parents should 
have input; 
4. How are these feelings regarding parent 
involvement alike and/or different among 
elementary, junior high, and high school 
teachers; 
5. Do any of the following factors influence 
teacher attitudes concerning parent involvement; 
A - professional training; 
B - years of service; 
C - teacher age; 
D - family status; 
E - gender; 
6. What implications may be drawn from this study 
that might improve parent involvement programs? 
Population and Sample 
Elementary, Junior high, and high school teachers 
employed in the Silver Lake Partial Regional School 
District were the subjects of this study. This 
district was selected because it provides a population 
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With a wide range o£ demographic characteristics within 
the frame work of one school system under a single 
superintendent. 
Silver Lake is a K-12 school district located in 
southeastern Massachusetts, composed of the four towns 
of Pembroke, Halifax, Plympton, and Kingston. The 
regional agreement between the towns allows each 
community to maintain independent control of its 
elementary schools under a locally elected school 
board. The junior high and two high school are 
regionalized under a separate school committee. The 
members of the regional committee are elected or 
appointed, based on the population of the member 
community. Decisions affecting all four towns, K-12, 
are decided by a Union Committee, composed of appointed 
members from the other school committees. 
Procedure for Sample Selection 
There are currently four hundred and eighteen 
teachers (418) employed by the Silver Lake Regional 
School District and the member communities. For the 
purpose of this study, two hundred and fifty (250) 
teachers were surveyed. Participants were selected 
through a stratified random sample in order to insure 
that the number of responses is proportionate to the 
ratio of teachers at particular grade levels. 
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* cover letter and survey were distributed to each 
teacher selected In order to: 1) explain the purpose of 
the study; and 2) request that the Individual complete 
and returning the questionnaire. The study was 
designed so that participants were able to remain 
anonymous. Therefore the instrument was a blind 
survey, not coded in any way. After two weeks, a 
follow-up reminder was sent, for posting, to 
participating schools requesting that individuals who 
have not yet returned the questionnaires do so 
Instrumentation 
The criteria for selecting an instrument to 
measure teachers* attitudes concerning parent 
involvement in the schools was established after a 
thorough review of the relevant literature, 
consideration of the research questions for this study, 
and discussion with other teachers and parents. It was 
determined that the instrument should: 
1. evaluate teachers attitudes toward multiple 
aspects of parent involvement including, but 
not limited to, parents and teacher 
relationships, parents role in the school 
setting, parents working with children, 
parents as decision makers, parents as 
advocates, and parents as partners in the 
schools; 
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2. be appropriate for use with the targeted 
sample of elementary, junior high, and high 
school teachers; 
3. not be overly time consuming for the 
respondent; 
4. yield valid and reliable information. 
In order to identify published instruments that 
met the established criteria, this researcher examined 
Buros Ninth Mental Measurement Yearbook (1985), Index 
to Tests Used In Educational Dissertations (1988), 
Eric, Psychological Abstracts, and Dissertation 
Abstracts. Recognized experts in the field of parent 
involvement in the schools were also contacted for 
recommendations. 
Although Buros, The Index to Tests Used in 
Educational Dissertations, and Psychological Abstracts 
all provided numerous instruments to measure teachers 
attitudes, none were found which examined teachers 
attitudes toward parent involvement. Dissertation 
Abstracts and ERIC did yield several instruments which 
were rejected after further investigation because of 
limited focus, questionnaire length, or inaccessibility 
for examination. 
The instruments for this study were developed by 
this researcher utilizing three sources: (1) a review 
64 
Of pertinent literature concerning survey construction; 
(2) examination of other Instruments that measured 
certain aspects of teachers' attitudes tovard parent 
involvement; and (3) discussions with parents, 
teachers, administrators, and other educational leaders 
about parent involvement. 
The teacher response form was divided into two 
parts. Part one consists of demographic information 
about the teacher. The information requested included: 
age, grade level, gender, marital status, educational 
background, years at present grade level, and years of 
total teaching experience. There was also a question 
pertaining to specialized training in parent 
involvement. 
Part two included fifty statements that were 
designed to elicit responses regarding teacher 
attitudes tovard (1) parent and teacher relationships, 
(2) parents as an audience in the schools (3) parents 
involvement as school supporters, (A) parents as 
decision makers, (5) parents as advocates, (6) parents 
as problem solvers, and (7) parents as tutors. 
Responses were recorded by circling one of five 
answers on a Likert type scale including SA - Strongly 
Agree, A - Agree, N - No Strong Opinion, D - Disagree, 
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e constructed 
and SD - Strongly Disagree. Questions wer 
so that some supported parent Involvement while others 
opposed parental roles In the school, scoring of the 
positive questions involved assigning a value of (1, to 
strongly agree, a value of <2) to agree, a value of (3) 
to No Opinion, a value of (4) to disagree, and a value 
of (5) to strongly disagree. Scoring of the negative 
questions involved assigning a value of (5) to strongly 
agree, a value of (4) to agree, a value of (3) to no 
strong opinion, a value of (2) to disagree, and a value 
of (1) to strongly disagree. This reversal of scoring 
allowed for pro-involvement as well as anti-involvement 
responses to be reflected in data tabulation and 
analysis. 
The instrument was validated by volunteer parents, 
teachers, and administrators representing all grade 
levels, as veil as other individuals recognized as 
being knowledgeable in the area of parent involvement 
in the schools. These individuals were asked to 
critique the instrument for clarity, overall 
appearance, and thoroughness. After reviewing the 
recommendations of these evaluators, modifications were 
made to the instrument and it was re-distributed to the 
same individuals for additional comments. 
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Once it appeared that the instrument was valid, 
the test-retest method was used to estimate the 
stability, reliability, and consistency of the 
instrument. The instrument was administered to six 
elementary, six junior high, and six high school 
teachers. After a two week interval, the instrument 
was re-administered and Cronbach’s Coefficient Alpha 
was applied to the responses to determine if the 
instrument would be reliable. The resulting score of 
.93 indicated that the instrument was suitable for this 
study. 
Analysis of the Data 
The purpose of the instruments was to measure 
teacher attitudes toward parent involvement. The 
following twelve (12) hypotheses were developed to 
examine these data. 
1. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers regarding parent and 
teacher relationships in the school; 
2. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as decision makers in the school; 
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3. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as supporters in the school; 
4. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as advocates for children; 
5. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents assisting students with school work; 
6. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as an audience in the schools; 
7. There are no significant differences in 
attitude among elementary, junior high, and 
high school teachers concerning the role of 
parents as learners in the school; 
8. There are no significant differences in 
attitude among teachers with different levels 
of professional training toward parent 
involvement in the school; 
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9. There are no significant differences in 
attitude among different age teachers toward 
parent involvement in the schools; 
10. There are no significant differences in 
attitude among teachers who are and are not 
parents concerning parent involvement in the 
schools; 
11. There are no significant difference in 
attitude toward parent involvement between 
teachers who have received formal training in 
strategies to effectively involve parents in the 
schools and teachers who have not. 
12. There are no significant differences in 
attitude toward parent involvement in the 
schools among teachers of different genders. 
The treatment of the data included preparation of 
descriptive and inferential statistics in order to 
examine teacher attitudes toward parent involvement in 
the schools. The data was key punched into a computer 
for easy access and more effective analysis. 
Descriptive analysis involved frequency and 
percentage distribution of responses as well as the 
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tabulation of means and standard deviations. These 
data were displayed on tables, charts, and graphs for 
comparison among target groups. 
Inferential analysis was accomplished through an 
ANOVA (analysis of the variance) and determination of 
the F ratio. ANOVA was selected instead of a "t" test 
because it allowed this researcher to compare 
differences among many sample groups simultaneously. 
Although comparisons among more than two (2) groups 
could be accomplished by successive "t" tests, research 
indicates that "the alpha error, the probability of 
being wrong when the null hypothesis is rejected, 
inflates as the number of decisions to reject increases 
(Sprinthall, 1987, pg 249)." 
In the event that the F ratio was found to be 
significant among groups, Scheffe's Post Hoc Analysis 
was applied in order to examine where the differences 
occurred. 
Threat to Internal Validity 
Two possible threats to internal validity were 
this researchers potential familiarity with teachers 
who responded to the questionnaire and the design of 
the instrumentation. However it was concluded that due 
to the size of the target system, and the fact that 
teachers tend to work in isolation, this researcher 
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does not know the majority of the staff and has a 
limited relationship with others. Furthermore, the 
responses were anonymous, thereby neutralizing any 
influence that personal contact might have posed. 
The second threat concerning instrumentation was 
addressed through meaningful data collection strategies 
that included: (1) piloting of the questionnaire in 
order to determine its stability, reliability, and 
consistency, (2) declaration of the limitations of the 
study and (3) careful selection of the specific 
population and sample. 
Threats to External Validity 
Potential external threats to validity might have 
included discussion of the instrument among groups of 
teachers as veil as the temptation to respond to 
certain questions according to what is socially 
desirable instead of how the individual truly feels. 
Participants could have responded differently because 
they knew that they were participating in a study. 
Although there is little that could have been done 
to prevent teachers from discussing the questionnaire, 
most teachers have established opinions on educational 
matters that would not be changed through casual 
conversation. Furthermore, because teachers tend to be 
involved frequently with responding to questionnaires. 
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this researcher was confident that they would respond 
sincerely, and without consultation with colleagues. 
The assurance of anonymity for the participants also 
enabled participants to respond without fear of 
reprisal. 
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Chapter IV 
RESULTS 
Introduction 
The purpose of this study was to investigate the 
attitudes of selected public school teachers toward 
parent involvement in the schools. This chapter 
presents the descriptive, comparative, and 
correlational analysis of the data examined through 
this study. 
Description of the Study 
This study required a sample of public school 
teachers employed in a partial regional school 
district. Candidates for participation were chosen 
from six elementary schools, one junior high school, 
and two high schools utilizing a stratified random 
sample formula. 
Surveys were distributed to 250 teachers during 
the second week of October, 1990. 209 teachers 
responded to the survey and returned the material. 205 
teachers provided complete surveys while 4 were 
eliminated due to incomplete data. No identification 
of individuals who completed the survey was requested 
for this study in an effort to maximize the percentage 
of teachers who would participate. Since this was a 
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blind study, it was not possible to contact those 
individuals who did not return the packet. The return 
rate for the study was eighty two percent (82%). 
The Statistical Package for the Social Sciences 
(SPSS) was selected for the statistical analysis. 
Means and correlation coefficients were rounded to two 
decimal places, according to standard convention 
(Springthal, 1984), in order to facilitate presentation 
of the data. 
Descriptive and inferential statistics were 
prepared. Descriptive statistics included the 
calculation of frequency and percentage distribution of 
responses as veil as the tabulation of means and 
standard deviations. Inferential statistics were 
generated through the use of Chi-Square, T-Tests, and 
Analysis of the Variance (ANOVA). Pearson 
product-moment correlations were calculated to measure 
the strength of relationships and Scheffe's Post Hoc 
Analysis was utilized to determine where true 
differences occurred among groups. 
Demographic Data 
Gender 
Of the 205 teachers who responded to the survey, 
135 were female and 70 were male. By groups there 
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71 female and 17 male were: at the elementary level, 
participants; at the junior high level, 22 female and 
23 male participants; and at the high school level, 42 
female and 30 male participants (Table 1) 
Table 1 
Gender by Grade Level 
Grade 
Leve 1 Elementary 
Junior 
High 
High 
School 
Total 
Gender 
Female 71 22 42 135 (66%) 
Male 17 23 30 70 (34%) 
Total 88 45 72 205 
(43%) (22%) (35%) 
Age 
The participants indicated their age group by 
selecting one of four categories. Twenty one were 
between 21 and 30 years old, 66 were between 31 and 40, 
88 were between 41 and 50, and 30 were over the age of 
55 (Table 2). 
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Table 2 
Gender by Age Group 
Age Group 21 - 30 31 - 40 41 - 50 51 and over 
Gender 
Female 17 47 56 15 
Male 4 19 32 15 
Total 21 
(10%) 
66 
(32%) 
88 
(43%) 
30 
(15%) 
Exoerience 
Teachers responded to the experience question by 
reporting the exact number of years that they have 
taught. These data were analyzed and divided into four 
approximately equivalent groups for further analysis. 
The groups were coded as Low, Group 2, Group 3, and 
High. The breakdown was: Low, 1-11 years of 
experience; Group 2, 12 - 16 years of experience; Group 
17 _ 20 years of experience; High, 21 and over 
(Table 3). 
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Table 3 
Years of Teaching Experience 
Experience Category Frequency Percent 
1 to 11 Low 53 25% 
12 to 16 Group 2 49 24% 
17 to 20 Group 3 40 31% 
21 and over High 63 31% 
Levels of Formal Education 
Participants were asked to indicate their highest 
level of professional training achieved. The data 
indicated that the teachers who participated in this 
study had earned the following degrees: 71 (35%) had 
completed Bachelor Degrees; 23 (11%) had earned thirty 
credits beyond the Bachelor Degree; 62 (30%) had 
finished a Master Degree; thirty three (16%) of the 
teachers had completed thirty hours of study beyond the 
Master Degree; 15 teachers (11%) possessed Certificates 
of Advanced Graduate Study; and 1 teacher (.05%) had 
earned a Doctorate degree. 
For the purpose of this study, the individual 
teacher at the Doctorate level was pooled with the 15 
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at the CAGS level. The levels of education data were 
also analyzed by grade level in order to identify 
possible significant correlations (Table 4). 
Table 4 
Levels of Educational Training by Grade Level 
Grade 
Level Elementary 
Junior 
High 
High Total 
School 
Degree 
Bachelor 39 11 21 71 
Bachelor +30 13 2 8 23 
Master 18 15 29 62 
Master +30 11 13 9 33 
CAGS 6 4 5 15 
Doctorate 
Total 
1 
88 
(43%) 
45 
(22%) 
72 
(35%) 
Data describing the highest level of professional 
training achieved were also arranged according to the 
four age categories in order to investigate any 
possible significant relationships (Table 5). 
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Table 5 
Levels of Educational Training by Age 
Age Group 21-30 31-40 41-50 51 + Total 
Degree 
Bachelor 14 26 23 8 71 ( 35%) 
Bachelor +30 - 11 8 4 23 (11%) 
Master 6 20 30 6 62 (30%) 
Master +30 1 6 19 7 33 (16%) 
CAGS - 2 8 5 15 (7%) 
Doctorate — 1 - - 1 
Total 21 66 88 30 
(10%) (32%) (43%) (15%) 
Analysis of the Data 
Twelve hypotheses were investigated in this study. 
Single factor analysis of the variance (ANOVA) were 
calculated for Hypotheses 1 through 9 in order to 
determine significant differences in attitudes among 
the three groups. Scheffe's Post Hoc Analysis, the 
most rigorous instrument available (Winter, 1981), was 
selected for use with the ANOVA in order to locate 
where true differences occurred. 
Hypotheses 10 through 12 were analyzed using two 
tailed t-tests. T-tests were selected because two 
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groups were being compared in each hypothesis. Tests to 
determine significance were conducted at the .05 level 
of probability. 
Chi-Square calculations were also computed for 
each hypothesis in order to determine if there were 
relationships between independent and dependent 
variables. The Pearson r correlation was also 
tabulated for each hypothesis in order to ascertain the 
strength of relationships. An alpha of .05 was used as 
the significant criterion for correlations. 
Hypothesis 1: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers regarding parent and teacher relationships in 
the school. 
The data relating to the investigation of 
Hypothesis 1 are presented in Tables 6 and 7. The data 
indicate that there are significant differences among 
the teachers at particular levels regarding parent and 
teacher relationships. The Scheffe's Post Hoc Analysis 
indicated that the responses of elementary school 
teachers were significantly different from those of the 
junior high and high school teachers. Elementary 
teachers were more positive toward parent and teacher 
relationships. Hypothesis 1 was rejected. 
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Elementary school teachers held the most positive 
attitudes toward parent and teacher relationship 
questions. Eighty two percent (82%) felt that parents 
were cooperative with teachers in solving problems that 
students experience during the school year. Seventy 
three percent (73%) of junior high teachers and seventy 
five percent (75%) of senior high teachers also 
indicated that parents cooperated with the schools.! 
However, forty three percent (43%) of the 
elementary staff participants also reported that 
teachers appeared to be uncomfortable communicating 
with parents. By comparison, thirty one percent (31%) 
of the junior high teachers and thirty three percent 
(33%) of the high school teachers indicated that 
teachers were uneasy discussing school issues with 
parents. 
Fifty six percent (56%) of the elementary school 
personnel responded that teacher participation in 
parent involvement activities would increase if there 
was a parent involvement coordinator in the building. 
Forty nine percent (49%) of the high school teachers 
and forty percent (40%) of the junior high teachers 
thought a parent coordinator in the building would 
improve teachers’ enthusiasm for parent participation. 
Table 6 
Group Data on Parent Teacher Relationships 
Grade Level Mean 
Standard 
Deviation N 
Elementary 3.26 .33 88 
Junior High 2.97 .30 45 
High School 3.11 . 32 72 
Total 3.15 .34 205 
Table 7 
Parent Teacher Relationships: Analysis of the Variance 
Source of 
Variance 
Degrees 
of Freedom 
Sum of Mean 
Squares Squares 
F Ratio 
Between Groups 
Within Groups 
2 
202 
2.75 1.37 
20.99 .10 
13.2240 
Total 204 23.73 
Hypothesis 2: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents as decision 
makers in the school. 
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The data pertaining to Hypothesis 2 are presented 
in Tables 8 and 9. The results indicated that there 
was no significant difference in attitude among the 
three groups. All three groups strongly opposed parent 
involvement in decision making roles. Hypothesis 2 was 
accepted. 
Table 8 
Group Data on Decision Making Questions 
Grade Level Mean 
Standard 
Deviation N 
Elementary 2.57 .71 88 
Junior High 2.32 .65 45 
High School 2.63 .68 72 
Total 2.54 .69 205 
Table 9 
Decision Making Questions: Analysis of the Variance 
Source of Degrees Sum of Mean F Ratii 
Variance of Freedom Squares Squares 
Between Groups 2 2.81 1.41 2.9869 
Within Groups 202 95.17 .47 
Total 204 97.99 
Hypothes1s—3: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents as supporters 
of the school. 
The data relevant to Hypothesis 3 are presented in 
Tables 10 and 11. Item analysis of the specific 
questions related to this hypothesis revealed that 
there was a difference in attitude. The Scheffe' Post 
Hoc Analysis revealed that the responses of the 
elementary school teachers were significantly different 
from the junior high and high school teachers regarding 
parents as supporters of the schools. The elementary 
teachers were the most positive toward parents as 
supporters for the schools. Hypothesis 3 was rejected. 
Table 10 
Group Data on Teachers’ Attitudes Towards 
Parents as School Supporters 
—----  
Standard 
Grade Level Mean Deviatio 
Elementary 
Junior High 
High School 
3.52 
3.12 
3.28 
.33 
.40 
.33 
88 
45 
72 
Total 3.35 
.38 205 
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Table 11 
Teachers’ Attitudes Toward Parents as School 
Supporters: Analysis of the Variance 
Source of 
Variance 
Degrees 
of Freedom 
Sum of 
Squares 
Mean 
Squares 
F Ratio 
Between Groups 
Within Groups 
2 
202 
5.10 
24.31 
2.55 
.12 
21.2075 
Total 204 29.41 
Questions in this section of the survey examined 
the role of parents as fund raisers, volunteers in the 
schools, and chaperones for field trips. 
Ninety percent (90%) of the elementary school 
teachers felt that the students wanted their parents to 
assist in the building. Fifty one percent (51%) of the 
junior high teachers and fifty four percent (54%) of 
the high school teachers agreed that students were in 
favor of having their parents volunteer in school. 
A majority of those surveyed (elementary, 80%, 
junior high, 73%, and high school, 74%) believe that 
parents have time available to volunteer in the 
schools. However, there was a difference among the 
three groups concerning effective strategies to get 
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parents involved. There was also disagreement about 
vhat types of activities were most appropriate for the 
volunteers . 
All three groups favored the use of parents as 
chaperones for field trips (elementary, 93%, junior 
high, 78%, and high school, 92%). However, sixty four 
percent (64%) of the elementary teachers indicated that 
parents can be effectively used in classroom areas. 
Forty nine percent (49%) of the junior high and thirty 
one percent (31%) of the high school teachers agreed 
that parents were a valuable resource for classroom 
teachers. 
Hypothesis 4: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents as advocates 
for children. The data regarding Hypothesis 4 are 
presented in Tables 12 and 13. 
The results indicated that there were no 
significant differences among the three groups 
concerning parents as advocates for children in the 
schools. The data regarding Hypothesis 4 are presented 
in Tables 12 and 13. Hypothesis 4 was accepted. 
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Table 12 
Group Data on Teachers' Attitudes 
Towards Parents as Advocates 
Grade Level Mean 
Standard 
Deviation N 
Elementary 3.61 
. 34 88 
Junior High 3.48 
.35 45 
High School 3.63 
.32 72 
Total 3.59 
.34 205 
Table 13 
Teachers' Attitudes Toward Parents as Advocates: 
Analysis of the Variance 
Source of Degrees Sum of Mean F Rati 
Variance of Freedom Squares Squares 
Between Groups 2 .64 .32 2.8458 
Within Groups 202 
C
D
 
•
 
C
N
 
<N
 
.11 
Total 204 23.42 
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Hypotfrgsis_5: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents assisting 
students with school work at home. 
The data pertaining to Hypothesis 5 are presented 
in Tables 14 and 15. The data indicate that there were 
significant differences among the groups in attitudes 
toward parents assisting students with school work at 
home. The Scheffe’s Post Hoc Analysis indicated that 
the elementary school teachers were more positive 
toward parents assisting children with school work than 
the junior high and high school teachers. Hypothesis 5 
was rejected. 
All three groups agreed that parents should 
supervise homework (elementary, 97%, junior high, 100%, 
and high school, 97%). Elementary teachers (78%) also 
strongly endorsed the need for teachers to provide 
parents with strategies to help students at home. 
Sixty percent (60%) of the high school teachers and 
fifty three percent (53%) of the junior high teachers 
felt that teachers should provide parents with home 
activities for working with their children. 
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Table 14 
Group Data on Teachers' Attitudes Towards 
Parents as Tutors 
Grade Level Mean 
Standard 
Deviation N 
Elementary 3.80 .33 88 
Junior High 3.62 . 41 45 
High School 3.57 .56 72 
Total 3.68 . 38 205 
Table 15 
Teachers' Attitudes Toward Parents as Tutors: 
Analysis of the Variance 
Source of 
Variance 
Degrees 
of Freedom 
Sum of 
Squares 
Mean F Rati 
Squares 
Between Groups 
Within Groups 
2 
202 
2.35 
27.64 
1.17 6.6804 
.14 
Total 204 29.99 
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Hypothesis_6: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents as an audience 
in the schools. 
The data pertaining to Hypothesis 6 is presented 
in Tables 16 and 17. The Scheffe' Post Hoc Analysis 
revealed that significant differences in attitudes 
occurred between the elementary teachers and the junior 
high school teachers. Elementary school teachers were 
more supportive than the junior high teachers toward 
parent involvement as an audience in the schools. 
Hypothesis 6 was rejected. 
Parents as an audience include those roles where 
pdrsnts receive information about their childrens 
progress or attend programs in the school. These 
activities usually involve the parent being the passive 
recipient of information from the school. 
There was strong agreement among all groups that 
parents should attend school programs, parents are more 
likely to attend programs that involve their children, 
and school programs for parents and the community are a 
valuable source for public relations. 
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Examination of the data revealed that seventy 
percent (70%) of the elementary teachers agreed that 
conducting programs in the evening would improve parent 
attendance at school activities. Sixty percent (60%) 
of the high school teachers also believed that 
scheduled evening meetings would improve attendance. 
FiftY percent (50%) of the junior high teachers agree 
with the value of scheduling evening programs. 
Ninety three percent (93%) of the elementary 
school staff members responded that teachers should 
actively encourage parents to participate in school 
programs. Eighty six percent (86%) of the high school 
staff concurred that teachers should promote parent 
involvement at school activities. There was seventy 
six percent (76%) agreement among the junior high 
staff . 
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Table 16 
Group Data on Teachers' Attitudes 
Towards Parents as an Audience 
Grade Level Mean 
Standard 
Deviation N 
Elementary 4.27 . 39 88 
Junior High 4.06 .42 45 
High School 4.13 . 46 72 
Total 4.18 .43 205 
Table 17 
Teachers' Attitudes Toward Parents as an Audience: 
Analysis of the Variance 
Source of Degrees Sum of Mean 
F Rati 
Variance of Freedom Squares squares 
Between 
Within 
Groups 
Groups 
2 
202 
1.45 
36.72 
Total 204 38.18 
73 
18 
3.9978 
Hypothesis 7: There are no significant differences in 
attitude among elementary, junior high, and high school 
teachers concerning the role of parents as learners in 
the school. 
Data pertaining to Hypothesis 7 are located on 
Tables 18 and 19. The data revealed that there were 
differences among the groups. The Scheffe' Post Hoc 
Analysis indicated that high school teachers were 
significantly more interested in having parents 
involved as learners in the schools than were junior 
high teachers. Hypothesis 7 was rejected. 
The section of the survey polling teachers' 
attitudes toward parents as learners examined 
activities that enable parents to become informed about 
educational theories and help them to develop 
strategies for helping their children. The principal 
difference between this category and parents as an 
audience is the active participation of the 
participants as well as the desired condition of 
learning together with staff members. 
Ninety four percent (94%) of the high school 
teachers stated that adult workshops dealing with 
parenting skills would improve student performance. 
Ninety two percent (92%) of the elementary school 
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teachers also indicated that parent workshops would 
improve student achievement. Seventy three percent 
(73%) of the junior high teachers felt such workshops 
would be beneficial. 
High school teachers (60%) and elementary school 
teachers (61%) believe that the schools should assume 
the responsibility for organizing and coordinating 
parenting workshops. Thirty six percent (36%) of the 
junior high teachers thought that the schools should 
become involved in providing parenting workshops. 
Sixty four percent (64%) of the high school 
teachers and sixty five percent (65%) of the elementary 
school teachers were in favor of developing parent 
information centers in the schools to provide 
information on topics of concern. Fifty one percent 
(51%) of the junior high teachers wanted parent 
information centers. 
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Table 18 
Group Data on Teachers' Attitudes 
Towards Parents as Learners 
Grade Level Mean 
Standard 
Deviation N 
Elementary 3.56 .59 88 
Junior High 3.31 .62 45 
High School 3.72 .56 72 
Total 3.56 .60 205 
Table 19 
Teachers' Attitudes 
Analysis 
Toward Parents as Learners: 
of the Variance 
Source of 
Variance 
Degrees 
of Freedom 
Sum of 
Squares 
Mean 
Squares 
F Rati' 
Between Groups 
Within Groups 
2 
202 
4.55 
68.73 
2.27 
.34 
6.6804 
Total 204 73.27 
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Hypothesis B: There are no significant differences in 
attitude among teachers with different levels of 
professional training toward parent involvement in the 
school. 
Analysis of the data indicate that there is no 
significant differences in attitude among teachers with 
various levels of professional training toward parent 
involvement in the schools. Hypothesis 8 was accepted. 
The data pertinent to the examination of Hypothesis 8 
are located on Tables 20 and 21. 
Table 20 
Group Data on Levels of Educational Training 
Degree Level Mean 
Standard 
Deviation N 
Bachelor 3.37 .21 71 
Bachelor +30 3.43 .17 23 
Master 3.36 .22 62 
Master +30 3.32 .22 33 
CAGS 3.38 .35 15 
Doctorate 3.51 1 
Total 3.37 .22 205 
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Table 21 
Levels of Educational Training: 
Analysis of the Variance 
Source of 
Var iance 
Degrees 
of Freedom 
Sum of 
Squares 
Mean F Ratio 
Squares 
Between Groups 5 
.21 .04 .8404 
Within Groups 199 9.72 .05 
Total 204 9.92 
Hypothesis 9: There are no significant differences in 
attitude toward parent involvement in the schools among 
teachers in various age groups. 
The data relevant to Hypothesis 9 are presented in 
Tables 22 and 23. The results reveal that there is no 
significant difference among teachers in various age 
groups toward parent involvement in the schools. 
Hypothesis 9 was accepted. 
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Table 22 
Group Data on Teachers' Attitudes by Age 
Age Group Mean 
Standard 
Deviation N 
21 to 30 3.44 
.18 21 
31 to 40 3.36 
.18 66 
41 to 50 3.39 
.25 88 
51 and Above 3.30 
.23 30 
Total 3.37 .22 205 
Table 23 
Teachers' Attitudes by Age: 
Analysis of the Variance 
Source of 
Variance 
Degrees Sum of 
of Freedom Squares 
Mean 
Squares 
F Rat 
Between Groups 3 .29 
Within Groups 201 9.64 
Total 204 9.92 
10 
05 
2.0013 
HYPQthe^U—iO.! There are no significant differences in 
attitude among teachers who are and are not parents 
concerning parent involvement in the schools. 
Two-tailed t-tests were conducted on each of the 
seven variables to determine if there were significant 
differences between teachers who are parents and 
teachers who are not. The data indicate that there 
were no significant differences between the two groups 
concerning parent teacher relationships, parents as 
decision makers, parents as an audience, and parents as 
learners. 
Significant attitude differences were detected, at 
the 0.05 level, regarding parents as supporters, 
parents as advocates, and parents as tutors. The data 
are listed in Table 24. Hypothesis 10 was rejected. 
Fifty four percent (54%) of the teachers who are 
parents endorsed the use of parent volunteers in 
classroom areas. Forty percent (40%) of the teachers 
without children indicated that parent participation in 
the classroom was desirable. 
Fifty three percent (53%) of the teachers with 
children responded that parents are more likely to 
volunteer in a school where training is available. 
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Forty five percent (45%) of the teachers without 
children concur that schools with training programs 
were more appealing to parent volunteers than those 
schools that offered none. 
The two groups also differed in views concerning 
the rights of parents to choose specific teachers for 
their children, as well as who should be responsible 
for getting parents involved in the schools. 
Sixty five percent (65%) of the teacher/parents 
responded that parent involvement in the schools is the 
responsibility of the parents. Fifty one percent (51%) 
of the teachers without children felt that parent 
involvement was the obligation of the parents. 
Twenty two percent (22%) of the teacher/parents 
stated that parents should be permitted to select 
teachers for their children while seventy six percent 
(76%) responded negatively. Seven percent (7%) of the 
teachers without children reported that parents should 
have the right to choose specific teachers for their 
children. 
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Table 24 
Summary of T-Tests Comparing Attitudes of Teachers 
With and Without Children 
Toward Parent Involvement in the School 
Category 
Degree of 2-tailed 
Mean SD t-value Freedom Prob. 
I 
Bgi3.tiP.ng 
With 3.14 .33 
- .14 203 .885 
Without 3.15 . 36 
Decision Makers 
With 2.55 .71 .38 203 .701 
Without 2.51 .66 
SuDDorters 
With 3.32 .38 -1.42 203 .156 * 
Without 3.40 .37 
Advocates 
With 3.61 .37 1.09 203 .275 * 
Without 3.55 .26 
Audience 
With 4.18 .46 .20 203 .844 
Without 4.17 . 38 
Learners 
.767 With 3.55 .62 i • u>
 
o
 
203 
Without 3.58 .56 
Tutors 
With 3.66 .41 - 1.39 203 .167 * 
Without 3.73 .32 
* Significant at <.05 
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Hypothesis \1• There 
are no significant differences in 
attitude toward parent involvement between teachers who 
have received training in strategies to effectively 
involve parents in the schools and teachers who have 
not. 
Two-Tailed T-Tests were conducted to examine the 
differences in attitude between teachers who were 
trained and those who had not received specialized 
training in parent involvement strategies. The results 
revealed that there were no significant differences 
between the groups regarding parents as supporters, 
parents as advocates, parents as an audience, parents 
as learners, and parents as tutors. 
However, there were significant differences, at 
the 0.05 level, between the two groups regarding parent 
and teacher relations and parent involvement in 
decision making (Table 25). Hypothesis 11 was 
rejected. 
Trained teachers and those who were not trained 
both favored parent and teacher relationship 
activities. The two groups disagreed concerning 
communication with students’ homes about classroom 
instruction. They also differed in attitude concerning 
what factors influence parent involvement. 
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Sixty four percent (64%) of the trained teachers 
indicated that parents wanted more information sent 
home about classroom instruction. Forty four percent 
(44%) of the teachers without training agreed that 
parents wanted more communication from the schools. 
Forty one percent (41%) of the trained teachers 
responded that parents are not getting involved in 
education because they have lost confidence in the 
schools. Twenty three percent (23%) of the untrained 
teachers believe that parents have lost confidence in 
the schools. 
Teachers who had participated in workshops on 
parent involvement as well as those teachers who had 
not participated in training activities both reacted 
negatively toward parent involvement in decision making 
roles in the schools. They strongly opposed the idea 
of parent participation in teacher evaluation and 
curriculum decisions. 
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Table 25 
Summary of T-Test Comparing Attitudes of Teachers 
With and Without Training 
Toward Parent Roles in the Schools 
Degree of 2-tailed Category Mean SD t-value Freedom Pr ob. 
Parent Teacher 
Relations 
Trained 3.21 .36 1.33 203 .185 * 
Not Trained 3.13 .33 
Decision 
Makina 
Trained 2.41 .74 
-1.31 203 .191 * 
Not Trained 2.57 .68 
SuDDorters 
Trained 3.35 .46 .06 203 .956 
Not Trained 3.35 .36 
Advocates 
Trained 3.57 .31 -.31 203 .754 
Not Trained 3.59 .35 
Audience 
Trained 4.15 .43 
00
 
•
 
i
 203 .705 
Not Trained 4.18 .43 
Learners 
Trained 3.56 .72 .03 203 .979 
Not Trained 3.56 .57 
Tutors 
Trained 3.68 .41 -.11 203 .914 
Not Trained 3.68 .38 
* Significant at <.05 
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Hypothesis 12: There are no significant difference in 
attitude among teachers of different genders toward 
parent involvement in the schools. 
Two-tailed T-Tests were conducted in order to 
compare the response of male and female teachers toward 
parent involvement in the schools. It was determined 
that there was a difference in attitudes between male 
and female teachers concerning all investigated 
categories of parent involvement. 
Further examination of the data disclose that 
females are more supportive than males toward parent 
teacher relations, decision making, parents as 
supporters, parents as advocates, parents as an 
audience, parents as learners, and parents as tutors. 
The data are listed in Tables 26. Hypothesis 12 was 
rejected. 
Eighty six percent (86%) of the females believe 
that teachers should encourage parents to become 
involved in the school. Sixty seven percent (67%) of 
the males shared that view. 
Hale and female participants both overwhelmingly 
opposed parent involvement in decision making 
activities, even though thirty eight percent (38%) of 
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the men and twenty one percent (21%) of the women 
believe that parents do have the expertise to 
participate in school decision making. 
Seventy three percent (73%) of the women and sixty 
nine percent (69%) of the men responded that parents 
should be involved with setting goals for the schools. 
However, sixty nine percent (69%) of the men opposed 
parent involvement with curriculum development. Fifty 
four percent (54%) of the women also rejected this as 
an appropriate role for parents. 
There was agreement among the females (93%) that 
parent workshops would improve student achievement. 
Eighty percent (80%) of the men also endorsed parent 
training programs as an effective strategy for 
improving student success. Fifty nine percent (59%) of 
the women indicated that these workshops for parents 
should be provided by the schools. Forty nine percent 
(49%) of the men advocated school sponsored workshops. 
Both groups supported the concept that parents 
should supervise homework. However, differences 
emerged between male and female teachers concerning 
what the role of the teacher should be in coordinating 
these home activities. Eighty nine percent (89%) of 
the females stated that parents want teachers to 
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Provide then, with ideas for helping students with 
schoolvork at home. Sixty six percent (66%) of the men 
surveyed believe that parents want this assistance from 
the schools. 
Seventy three percent (73%) of the female teachers 
and sixty one percent (61%) of the male’s contend that 
students like to have their parents actively involved 
in the building. More female (48%) than male teachers 
(30%) believe that parents are reluctant to volunteer 
because they feel that their children do not want them 
in the school. 
A majority of the female teachers (76%) agreed 
that parents cooperate with teachers to solve student’s 
problems . Fifty six percent (56%) of the men surveyed 
also agree that parents work with the teachers to 
resolve situations involving their children. 
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Table 26 
Summary of T-Test Comparing Attitudes of 
Male and Female Teachers Toward 
Parent Roles in the School 
Category 
Degree of 2-tailed 
Mean SD t-value Freedom Pr ob. 
Parent Teacher 
Relations 
Male 3.13 .33 
-.64 203 . 520* 
Female 3.16 .34 
Decision 
Making 
Male 2.38 .65 
-2.44 203 .016* 
Female 2.62 .70 
SuDDorters 
Male 3.27 .41 -2.15 203 .033* 
Female 3.39 .36 
Advocates 
Male 3.51 .33 -2.48 203 .014* 
Female 3.63 .34 
Audience 
Male 4.09 .46 -2.00 203 . 047* 
Female 4.22 .41 
Learners 
Male 3.45 .66 1.37 203 .049* 
Female 3.62 .56 
Tutors 
Male 3.55 .45 -3.64 203 .000* 
Female 3.75 .33 
* Significant at <.05 
108 
Much of the data analysis in this study has 
investigated the influence of one independent variable 
on a dependent variable, with all other variables held 
constant. Since the results of one vay ANOVA's has 
indicated that gender and grade level are two main 
factors influencing teacher attitudes toward parent 
involvement, further investigation was warranted. 
Additional examination of these two (2) variables 
simultaneously, using a two way ANOVA (Table 27), 
indicated that gender was the main effect influencing 
teachers' attitudes toward parents as decision makers 
and advocates. Grade level was the main effect 
concerning parent and teacher relationships, teachers' 
as supporters, audiences, and learners. Both variables 
had similar effects regarding parent as tutors at home 
for students. 
Sometimes, when several independent variables are 
manipulated together, the results reveal cumulative 
effects which are above and beyond the effects of the 
independent variables (Springthall, 1987). In this 
study, the two independent variables, gender and grade 
level, did not combine to produce any greater effect. 
Any interaction effect was the result of chance. 
Similar analysis of other variables in the study did 
not provide any significant results. 
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TABLE 27 
Summary of Two-Way Anova: 
Gender and Grade Level 
Scale 
Grade 
Level 
(1) 
Gender 
(q) 
Interaction 
1 x g 
Parent Teacher 
Relationships 
MS 1.38 
.059 
.014 
F 13.135* 
. 565 
.138 
Decision Making 
MS 1.12 2.201 
.676 
F 2.423 4.781* 1.469 
Supporters 
MS 2.24 18.425 .029 
F 18.43* .284 .242 
Advocates 
MS .247 .543 .015 
F 2.211 4.864* .133 
Audience 
MS .505 .294 2.834 
F 2.834 1.648 1.648 
Learners 
MS 2.158 1.115 .570 
F 6.463* 3.460 1.706 
Tutor 
MS .762 1.012 .158 
F 5.762* 7.653* 1.195 
*p < .05 
110 
Chapter V 
CONCLUSIONS AND RECOMMENDATIONS 
BlSCUSSjon nf the Finding. 
The purpose of this chapter is to further discuss 
the findings of the study, draw conclusions, and 
provide recommendations for additional research. 
Analysis of the findings is based on the hypotheses 
tested. 
A study of two hundred and five (205) public 
school teachers in a partial regional school district 
vas conducted in order to examine their attitudes 
toward various forms of parent participation with the 
schools. Teachers were asked to respond to a fifty 
(50) statement survey investigating seven categories of 
parent involvement. These categories included: parent 
and teacher relationships; parents as supporters; 
parents as an audience; parents as decision makers; 
parents as advocates; parents as tutors for their 
children; and parents as learners. 
One purpose of the study was to determine if any 
differences in attitude existed among these teachers 
concerning parent participation in the schools. 
Comparisons were made among the teachers according to 
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grade level, educational background, age, family 
status, formal training for parent involvement, years 
of service, and gender. 
Another purpose of the study was to determine what 
roles teachers perceived to be most appropriate for 
parents to perform for the schools. 
Several interesting patterns emerged from this 
investigation. The results indicated that there were 
significant differences among teachers at the 
elementary, junior high, and high school levels toward 
parent involvement with the schools. 
Other factors also influenced teacher attitudes 
toward parent participation. A significant difference 
surfaced between teachers who had received training for 
parent involvement activities and those who had not 
participated in any training programs. Teachers who 
are parents also held views that differed from those 
who are not parents concerning parent involvement. 
Examination of the teacher responses by gender revealed 
■that the attitudes of male and female teachers differed 
concerning parent participation with the schools. 
112 
Age, years of experience, and educational 
background did not significantly affect the attitudes 
of the teachers who participated in this study. 
The analysis of the data indicated that elementary 
school teachers were significantly more supportive of 
parent Involvement than junior high and high school 
teachers concerning parent and teacher relationship 
issues, parents as school supporters, parents as an 
audience for school activities, parents as adult 
learners, and parents as home tutors for their 
children. No measurable differences surfaced 
concerning parents as advocates or decision makers. 
Several factors could influence why teachers at 
the elementary level have different attitudes than the 
junior high and high school teachers. There is general 
agreement among educators that young children are more 
dependent on their parents than junior high and high 
school students. Consequently, elementary school 
teachers need to deal with parents on more of a regular 
basis. 
Teachers of younger children also work with fewer 
students for a longer period of time during the day. 
Consequently, they have a better opportunity to focus 
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their attention on the needs of individual students and 
can communicate more effectively with parents about 
ways to assist their children. 
Attendance by parents at school programs is better 
in the elementary schools. Younger children are 
usually enthusiastic about school activities and tend 
to be interested in having their parents attend. At 
the junior high and high school parents are less 
welcome by the students. Consequently, there is more 
participation by parents at elementary school 
functions, suggesting more support for the schools. 
Parents' attitudes toward the schools and the 
teachers could also influence the willingness of those 
teachers to involve them in school matters. Parents of 
elementary school children tend to deal with smaller, 
neighborhood facilities, where they are able to 
interact with the staff on a personal basis. Junior 
and senior high schools are usually centralized and 
present more of a formidable obstacle. This could 
influence the manner in which parents approach the 
schools and the teachers. 
Junior high and high school teachers differed in 
attitude concerning parents as learners. High school 
teachers were more supportive than junior high teachers 
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Of programs that provide adults with parenting skills 
strategies to help students. High school teachers 
also strongly favored the establishment of parent 
Information centers in the schools. 
This difference in attitude could be a reflection 
of the types of activities provided by schools at each 
level. At the junior high, programs and strategies for 
servicing youngsters with specific needs exist within 
the framework of the normal day. The staff deals with 
students and informs parents of the progress. There 
are few pull out or alternative programs provided to 
assist these students. In many instances, teachers and 
parents appear to be waiting patiently for improvement. 
Programs available for parents to become informed about 
school issues or student needs are somewhat limited. 
However, at the high school level, numerous 
alternative programs do exist, and most include a 
parent component. Parents also become involved with 
college placement seminars, booster's club activities, 
and career planning conferences. Consequently, because 
high school teachers are closely involved with these 
activities, they may be more positive toward parent 
education and training programs. 
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The grade structure and organizational pattern of 
the schools could also be a factor influencing 
attitudes. Teachers at the junior high deal with 
students for two years and then advance them on to the 
high school for four years. The relatively short 
period of time that students attend the junior high 
could influence those teachers' enthusiasm for 
participation in parent educational activities. 
Teachers with children are more supportive than 
those teachers without children concerning parents as 
supporters, advocates, and tutors. 
Teachers who are parents bring a different 
perspective to their role as educators than teachers 
without children. They have experience working with 
young people as both instructors and as parents. This 
insight might enable them to better appreciate the 
value of parent involvement in certain activities. 
They might also be more sensitive to the needs and 
feelings of other parents as they deal with teachers 
and the schools. 
Parent involvement training has influenced 
teacher attitudes toward parent and teacher 
relationships and decision making. Trained teachers 
are more interested in communications with parents than 
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those teachers who are not trained. Furthermore, even 
though both groups opposed parent involvement in 
decision making activities, trained teachers were mote 
supportive of some amount of parent participation in 
this role. 
It should be noted that a small number of 
participants in this study had completed some type of 
parent involvement training. Of the two hundred and 
five (205) individuals who responded, thirty nine (39) 
teachers, or nineteen percent (19%) of the total 
sample, had been involved with any training program. 
Analysis of the data by gender shows that males 
and females possess different attitudes toward parent 
participation in the schools. Women were significantly 
more supportive of all seven (7) categories of parent 
involvement. 
A careful review of the literature and 
examination of previous parent involvement studies did 
not provide much insight into this phenomenon. 
Although instruments developed by other researchers 
(Williams and Stallworth, 1984; Epstein & Becker, 1987; 
Kleinstiver, 1988 ) did request gender information as 
part of the demographic data, no references were made 
to that variable in their studies. 
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Female attitudes could be Influenced by the fact 
that women have traditionally served as the primary 
link between home and school. Even though men do 
demonstrate interest in their children's education, 
more women have historically been Involved with the day 
to day supervision of school related issues. 
This willingness to involve parents with the 
schools could also be rooted in the very nature of 
women. Carol Gilligan (1979) concluded that 
"sensitivity to the needs of others and the assumption 
of responsibility for taking care lead women to attend 
to voices other than their own and to include in their 
judgements other points of view" (Page 440). 
The results of this study established that the two 
most consequential factors influencing teachers 
attitudes toward parent involvement are grade level and 
gender. In order to examine the effects of both of 
these variables simultaneously, two way analysis of the 
variance were conducted on the seven categories of 
parent involvement. The specific details of these 
tests were reported in Chapter Four. 
The results of these two way analyses of variance 
show that grade level was the main effect influencing 
teachers’ attitudes toward parents as supporters. 
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as an audience, parents as learners, and parent 
teacher relationships. Gender was the main effect 
associated with teachers' views of parents as decision 
makers and advocates. No clear distinction could be 
made between the two variables regarding which affects 
parents as tutors at home for students. It was also 
concluded that gender and grade level do not produce a 
significant interaction effect. 
Implicating 
Differences in attitude exist among groups of 
teachers in the Silver Lake Partial Regional School 
District concerning parent involvement with the 
schools. These differences must be addressed in order 
to more effectively provide opportunities for parents 
to become involved with the schools. 
The results indicate that certain teachers are 
more supportive of parent involvement roles than 
others. Those teachers who promote high levels of 
parent involvement in their classrooms should be 
complimented and encouraged to continue these 
activities. However, steps have to be taken to 
increase all teachers' support for parent involvement 
activities. 
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Staff development and in-service programs have to 
be designed to educate teachers about the benefits of 
parent involvement and guide them to identify areas of 
critical need in the district. Workshops should also 
teachers with strategies to effectively 
initiate parent participation activities in their 
schools. 
A district wide parent involvement philosophy 
needs to be developed and minimum standards for parent 
participation established for each grade level. A 
committee of teachers and administrators representing 
the elementary, junior high, and high school should 
meet on a regular basis and review the effectiveness of 
parent involvement programs in the district. 
A parent involvement resource coordinator might be 
appointed in each building. This individual would be 
responsible for disseminating information about current 
practices as well as national, regional, and state 
reports addressing parent involvement with the schools. 
A resource center should be developed in each school 
that would keep pertinent materials within easy access 
of staff members and parents. 
Teachers must be provided with release time to 
plan parent involvement activities, attend seminars and 
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workshops, and visit schools that maintain exemplary 
parent participation programs. This time could also be 
utilized for parent conferences or developing classroom 
or department newsletters. 
A needs assessment should be administered 
throughout the district in order to identify what types 
of training and equipment teachers require in order to 
meet the established goals for parent involvement. 
As teaching positions become available in the 
district, individuals have to be employed who are 
knowledgeable and supportive of parent involvement 
activities. 
Teachers and administrators have to become more 
flexible in scheduling meetings with parents. This 
could require the modification of existing contractual 
agreements in order to accommodate the needs of parents 
who are unable to attend day meetings. 
Recommendations for Additional Research 
This study examined teachers attitudes in one 
partial regional school district. A study which 
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uses a similar design to the one described in 
Chapter Three but involves a larger sample 
population could produce significantly different 
results. 
A case study of teachers, administrators, parents, 
taxpayers without children in schools, and 
leaders in a community might provide 
valuable data on ways to improve parent and 
community involvement in the schools. 
This investigation revealed that male and female 
teachers possess significantly different attitudes 
toward parent involvement. Another study could 
examine why these gender differences exist and 
what the implications are for staff development 
programs. 
This study explored teachers’ attitudes toward 
parent involvement in the schools. An analysis of 
parents’ views toward their role, as outlined by 
the seven (7) categories of parent involvement 
utilized in this study, might produce useful data 
for designing parent involvement programs for the 
schools. 
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A study comparing the perceived leadership style 
of school adminstrators and the attitudes of 
teachers working in their buildings could provide 
insight into how the culture and/or climate of a 
school influences teachers' attitudes toward 
parent involvement. 
Current research indicates that there is a 
connection between attitudes and behavior. A 
study could be designed that examines teacher 
behaviors toward parent involvement before and 
after specific parent involvement training. 
This study focused on seven (7) categories of 
parent involvement with the schools. A study 
examining other variables related to parent 
participation might provide further insight into 
effective strategies for teacher training for 
parent involvement. 
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APPENDIX A 
SURVEY COVER LETTER 
September 15, 1990 
Dear Colleague, 
Please join me and the University of Masachusetts 
in a study to examine teacher attitudes toward parent 
involvement in the public schools. As you are 
undoubtedly aware, parent involvement in the schools is 
an issue that is receiving much attention these days. 
This study focuses on the attitudes of teachers at 
the elementary, junior high, and high school level 
regarding parent involvement. Please take a few 
minutes to complete the attached questionnaire and 
return it to the collection box located in your school 
principal's office. 
Note that this is a blind survey, that is, it is 
not coded in any way that will let us know who did and 
did not respond. There will be no second mailing, so 
please use this opportunity to share your views with us 
concerning parent involvement. 
If you would like to discuss any aspect of the 
questionnaire or parent involvement, please contact me 
at one of the numbers listed below. For a summary 
report of this study, fill out the enclosed three by 
five contact card and include it with your completed 
questionnaire. The cards and questionnaires will be 
separated in order to protect your anonymity. 
Your input is important and will strengthen the 
study. Thank you for taking the time to provide it. 
Sincerely yours. 
Joseph E. Arsenault Jr. 
Telephone 
Home: (617) 834-8042 
Work: (617) 293-5411 
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biographical information sheet 
moqrgphlcel Information 
This section will 
and professional 
provide informat 
background of the 
ion on the personal 
participants. 
Ql. Your gender? (Circle number) 
1. Male 
2. Female 
Q2. Highest level of education completed? 
number) ^ (Circle 
1. Bachelors 
2. Bachelors + 30 
3. Masters 
4. Masters ♦ 30 
5. Certificate of Advanced Graduate Studies 
6. Doctorate 
7. Other (Specify)__ 
Q3. Do you have any children? (Circle number) 
1. Yes 
2. No 
Q4. How many years have you taught? (Specify) 
___ Years 
Q5. Which grade level are you presently teaching at? 
(Circle one) 
1. Elementary ( Kindergarten to Grade Six) 
2. Junior High ( Grade Seven and Grade Eight) 
3. High School ( Grade Nine to Grade Twelve) 
Q6. Your Age? (Circle number) 
1. 21 to 30 
2. 31 to 40 
3. 41 to 50 
4. 51 or Above 
Q7. Have you ever been enrolled in a course or a 
workshop that dealt with parent involvement in 
the schools? 
1. Yes 
2. No 
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TEACHER SURVEY 
_ „»heSe are about Parent involvement in the schools. 
For purposes of this study, parent involvement is defined as: The 
active participation of parents in both classroom/home learning 
activities and in school decision-making. 
Please circle the response that best represents the extent to 
which you agree or disagree with each statement. 
Strongly Agree Agree No Opinion Disagree 
Disagree 
SA A N D 
1. Active teacher participation in parent 
teacher organizations and parent advisory 
councils increases parent involvement in 
these groups. 
2. Parents do not have the necessary training 
to participate in school decision making. 
3. Parents are more likely to attend school 
programs and assemblies that involve 
their children 
4. Workshops to instruct parents in strategies 
to create home conditions for learning would 
improve student performance. 
5. Students like to have their parents volunteer SA A N D SD 
in the school. 
6. Teachers would participate more in parent SA A N D SD 
involvement activities if there was a 
parent involvement coordinator in the building. 
7. Teachers need in-service training in order to SA A N D SD 
effectively involve parents in the schools. 
8. Parents want teachers to provide them with SA A N D SD 
ideas for helping children with school work 
at home. 
Strongly 
SD 
SA A N D SD 
SA A N D SD 
SA A N D SD 
SA A N D SD 
(Continued on next page) 
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9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
APPENDIX C 
Many teachers appear to be uncomfortable 
about communicating vith parents. 
Sh?Ul? ^ the screening 
Parentse^eWing °f neW teacher applicants. Parents attendance at school events has no 
effect on student performance. 
SA A N 
SA A N 
SA A N 
Workshops for parents 
in parenting should be 
on ways to build skills 
provided by the schools. 
SA A N 
Parent volunteers in the schools are most 
effectively utilized in non-classroom 
areas (i.e., library, office, playground). 
SA A N 
Parents should be involved in the placement 
of their children vith specific teachers. 
SA A N 
Teacher training in effective parent 
involvement strategies is not necessary. 
Parent involvement in home learning 
activities makes no diffence in student 
performance. 
Parents appear to be comfortable when they SA A N 
come to the school for a visit. 
Parents should be involved vith establishing SA A N 
guidelines for grading students. 
Parents should be involved vith setting SA A N 
goals for their children's school. 
School programs (i.e., concerts, plays, SA A N 
science fairs, etc.) are a valuable resource 
for good public relations vith the community. 
Teachers should design vorkshops to help SA A N 
parents understand their children's 
education at each grade level. 
Most parents do not have the time to SA A N 
volunteer in the schools. 
Parents should be involved vith conducting SA A N 
public relations activities in the community. 
(Continued on next 
D SD 
D SD 
D SD 
i SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
page) 
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24. College students in teacher preparation 
programs should be trained in strategies for 
working effectively with parents. 
SA A N D SD 
25. Most parents already know how to help 
students with school work at home. 
SA A N D SD 
26. There are not enough opportunities for 
parents and teachers to talk. 
SA A N D SD 
27. Parents should be involved with curriculum 
development. 
SA A N D SD 
28. Parents would attend more school programs if 
they were scheduled in the evening. 
SA A N D SD 
29. Discussion groups between teachers and 
parents on educational issues would increase 
parent support for the schools. 
SA A N D SD 
30. Parents feel that their children do not 
want them to volunteer in the schools. 
SA A N D SD 
31. Parents are more willing to volunteer in a 
school where training is available. 
SA A N D SD 
32. Parents should be encouraged to observe 
instructional activities in their child's 
classroom. 
SA A N D SD 
33. Most teachers want in-service training in 
effective parent involvement strategies. 
SA A N D SD 
34. Parents should participate in the evaluation 
process of their child's teachers. 
SA A N D SD 
35. Parents usually cooperate with teachers to 
solve problems that students experience 
during the school year. 
SA A M D SD 
36. Parents should supervise their children's 
homework. 
SA A N D SD 
37. Teachers should encourage parents to attend 
school programs. 
SA A N D SD 
38. Parents want more information sent home 
about classroom instruction. 
SA A N D SD 
(Continued on next page) 
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39‘ ail?nj!«sh0;ld conduct fund raising 
activities to support school needs. 
4°' thathMrenf°“ldHPrrld' specl£lc activities that parents and students can do together 
to improve school work and grades. 
41. Parents need to become more active in 
supporting education (i.e., attending town 
meeting and voting to support school budget) 
42. Parent involvement in the schools is the 
responsibility of the parents. 
43. Parent information centers (equipped with 
magazines, videos, etc.) should be located 
in the schools. 
44. Parents should chaperone field trips. 
45. Most parents are aware of their rights in 
the schools. 
46. Teachers should encourage parents to become 
volunteers in the school. 
47. Parents who are involved in the school 
become more supportive of education. 
48. Many parents do not get involved in 
education because they have lost confidence 
in the schools. 
49. Parent should have a role in setting 
promotion and retention standards for 
students. 
50. Parents should be involved with identifying 
community resources for the school. 
SA A N 
SA A N 
SA A N 
SA A N 
SA A N 
SA A N 
SA A N 
SA A N 
SA A N 
SA A M 
SA A b 
SA A b 
Thank you again for taking the time to participate in this 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
D SD 
study. 
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DECISION MAKING QUESTIONS 
COMPARED BY GRADE LEVEL 
SA % A N % D % SD % HEAN S.D. 
134 
Elem. 1 1 5 S 8 9 37 42 37 42 4.18 .89 J.H — 5 11 1 2 16 26 23 5 4.28 .95 H.S. 10 14 3 4 32 45 27 38 4.18 
.90 
149 
Elem. 1 1 15 17 17 19 37 42 18 21 3.64 1.02 J.H. - - 5 11 1 2 21 47 18 40 4.17 .92 H.S. 
12 
22 31 10 14 27 38 13 18 3.63 1.02 
Elem. 11 13 45 51 9 10 22 25 1 1 3.49 1.03 
J.H. 5 11 20 44 6 13 10 22 4 9 3.24 1.18 
H.S. 7 10 45 63 1 1 18 25 1 1 3.49 .94 
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Elem. 3 3 17 19 16 18 40 46 12 14 3.47 1.05 
J.H. - - 6 13 4 9 17 38 18 40 4.07 1.01 
H.S. - - 9 13 8 11 37 51 18 25 3.66 1.14 
»18 
Elem. 1 1 20 23 11 13 
J.H. - - 6 13 4 9 
H.S. - — 9 13 8 11 
110 
Elem. 1 1 10 11 9 10 
J.H. - - 3 7 5 11 
H.S. 3 4 5 7 6 8 
»19 
Elem. 5 6 54 61 8 9 
J.H. 2 4 28 62 4 9 
H.S. 4 6 53 74 5 7 
32 36 24 27 3.66 1.13 
17 38 18 40 4.07 1.01 
37 51 18 25 3.66 1.14 
38 43 30 34 3.98 .99 
15 33 22 49 4.26 
<J>
 
oo
 
23 32 35 49 3.98 1.00 
18 21 3 3 2.55 .99 
7 16 4 9 2.67 1.12 
6 8 4 6 2.55 .99 
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PARENTS AS LEARNERS QUESTIONS 
COMPARED BY GRADE LEVEL 
SI i % A % N % 0 % SD % MEAN S.D. 
112 
Elem. 
J.H. 
H.S. 
9 
6 
12 
10 
13 
17 
45 
10 
31 
51 
22 
43 
20 
10 
12 
23 
22 
17 
11 
10 
12 
13 
22 
17 
3 
9 
5 
3 
20 
7 
2.48 
3.17 
2.84 
.95 
1.34 
1.11 
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Elem. 9 10 31 35 17 19 27 31 4 5 2.84 1 11 J.H. 
H.S. 
2 
10 
4 
14 
20 
39 
14 
54 
6 
10 
13 
14 
14 
12 
31 
17 
3 
1 
7 
1 
2.93 
2.84 
i •  
1.09 
1.11 
14 
Elem. 
J.H. 
36 
10 
41 
22 
45 
23 
51 
51 
4 
3 
5 
7 
3 
9 
3 
20 
- - 1.70 
2.24 
.71 
1.00 H.S. 25 35 43 59 2 3 2 3 - - 1.70 .71 
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Elem. 3 3 53 60 17 19 14 16 1 1 2.51 .84 J.H. 1 2 24 53 12 27 8 18 - - 2.63 .82 
H.S. 8 11 44 61 13 18 6 8 1 1 2.51 .84 
143 
Elem. 6 7 51 58 16 18 10 11 5 6 2.51 .97 
J.H. 3 7 20 44 15 33 7 16 - - 2.61 .85 
H.S. 10 14 36 50 16 22 8 11 2 3 2.51 .98 
1 32 
Elem. 8 9 48 55 9 10 17 19 6 7 2.60 1.10 
J.H. 7 16 19 42 6 13 9 20 4 9 2.67 1.22 
H.S. 7 10 43 60 13 18 7 10 2 3 2.60 1.10 
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PARENT AND TEACHER RELATIONSHIPS QUESTIONS 
COMPARED BY GRADE LEVEL 
SA % A % N % D % SD % MEAN S.D. 
135 
Elem. 8 9 64 73 7 8 9 16 2.19 .74 J.H. “ — 33 73 5 11 5 11 2 4 2.50 .88 H.S. 
" 
54 75 1 1 17 24 - - 2.49 .85 
117 
Elem. 9 10 45 52 10 11 24 27 - — 2.56 .99 
J.H. 1 2 13 30 5 11 26 58 - - 3.24 .94 
H.S. 1 1 23 32 12 17 2 3 6 8 3.24 1.03 
11 
Elem. 16 18 47 53 11 13 14 16 - — 2.26 .94 
J.H. 3 6 27 60 10 22 4 9 1 2 2.43 .85 
H.S. 14 19 28 39 19 26 10 14 1 1 2.39 .99 
126 
Elem. 3 3 35 40 4 5 40 46 6 7 2.88 1.11 
J.H. - - 14 31 3 7 26 58 2 4 2.67 .98 
H.S. 5 7 19 26 3 4 35 49 10 14 2.86 1.11 
19 
Elem. 4 5 34 39 3 3 44 50 3 3 2.90 1.09 
J.H. 1 2 15 33 1 2 26 58 2 4 2.78 1.01 
H.S. 2 3 25 35 7 10 35 49 3 4 2.91 1.09 
138 
Elem. 7 8 37 42 29 33 15 17 - - 2.59 .86 
J.H. 2 4 13 29 15 33 15 33 - - 2.98 .90 
H.S. 3 4 36 50 22 31 10 14 1 1 2.9 .86 
148 
Elem. 3 3 13 15 21 24 44 50 7 8 3.44 .95 
J.H. - - 3 6 9 20 31 69 2 4 3.72 .65 
H.S. 3 4 23 32 16 22 27 38 3 4 3.44 .95 
16 
Elem. 9 10 40 46 18 21 17 19 4 5 2.63 1.04 
J.H. 1 2 17 38 14 31 12 27 1 2 2.91 .90 
H.S. 3 4 32 44 23 32 12 17 2 3 2.63 1.05 
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PARENTS AS AN AUDIENCE QUESTIONS 
COMPARED BY GRADE LEVEL 
SA , % A % N % D % SD % MEAN S.D. 
13 
Elem. 
.43 
66 75 22 25 - - 
- 
- - - 1.25 
J.H. 
H.S. 
28 
42 
62 
58 
17 
28 
38 
39 
- 
- 
- 2 3 
2.24 
1.25 
1.00 
.43 
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Elem. 
.91 
6 7 55 63 9 10 17 19 1 1 2.45 
J.H. 1 2 22 49 10 22 12 26 _ 3 2.76 .89 H.S. 4 6 9 54 14 19 12 17 3 4 2.45 .92 
Ill 
Elem. 34 39 50 57 1 1 3 3 4.30 
.66 
J.H. 12 27 28 62 2 4 3 7 — _ 4.04 .81 
H.S. 26 36 37 51 4 6 5 7 - - 4.31 .66 
137 
Elem. 
.65 
25 28 57 65 3 3 3 3 - 1.81 
J.H. 5 11 29 64 8 18 3 7 - - 2.20 .71 
H.S. 20 28 42 58 8 11 1 1 1 1 1.81 .65 
120 
Elem. 
.50 
50 57 38 43 - - - - - - 1.43 
J.H. 25 56 20 44 - - - - - - 1.46 .50 
H.S. 34 47 36 50 2 3 - - - - 1.43 .50 
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PARENTS AS TUTORS QUESTIONS 
COMPARED BY GRADE LEVEL 
SA % A % 
18 
Elem. 17 19 61 69 
J.H. 10 22 23 51 
H.S. 11 15 44 61 
N % D % SD 
6 7 3 3 1 
4 9 8 18 
4 6 13 18 
MEAN S.D. 
1 1.98 .71 
2.26 1.01 
1.98 .71 
136 
Elem. 31 35 54 61 2 2 
J.H. 15 33 30 67 - - 
H.S. - - 27 38 43 60 
125 
Elem. 1 1 9 10 5 6 
J.H. - - 5 11 6 13 
H.S. 1 1 5 7 3 4 
140 
Elem. 17 19 51 58 7 8 
J.H. 2 4 22 49 6 13 
H.S. 8 11 35 49 10 14 
1 1 - 1.69 .57 
- - 
- 1.65 .48 
2 3 - 1.69 .57 
69 78 4 5 3.75 .74 
31 69 3 7 3.72 .74 
50 69 13 18 3.75 .74 
13 15 - - 2.18 .91 
12 27 3 7 2.80 1.07 
16 22 3 4 2.18 .91 
134 
appendix I 
PARENTS AS ADVOCATES 
COMPARED BY GRADE 
QUESTIONS 
LEVEL 
SA % A % N % D % SD % MEAN S.D. 
123 
Elem. 
J.H. 
12 
4 
14 
9 
52 
27 
59 
60 
19 
11 
22 
24 
4 
3 
5 
7 
1 1 2.20 
O O A 
.77 
H.S. 11 15 49 68 11 15 1 1 - - 
2.28 
2.20 
.77 
.77 
114 
Elem. - - 15 17 10 11 39 44 24 27 3.82 
•J.H. 1 2 6 13 2 4 19 42 17 38 4.00 1 06 H.S. 1 1 12 17 8 11 39 45 12 17 3.82 1.01 
» 50 
Elem. 
J.H. 
23 
4 
26 
9 
58 
34 
66 
76 
6 
7 
7 
16 
1 1 - - 1.83 
2 07 
.59 
A Q 
H.S. 17 24 48 67 6 8 - - 1 1 1.83 
• 1 0 
.59 
145 
Elem. 1 1 33 38 15 17 34 39 5 6 3.10 1.01 
J.H. - - 13 29 3 7 27 60 2 4 3.37 
.96 
H.S. 2 3 15 21 12 17 35 49 8 11 3.10 1.01 
147 
Elem. 35 40 46 52 4 5 3 3 - - 1.71 .71 
J.H. 10 22 29 64 5 11 1 2 - - 1.93 .64 
H.S. 25 35 40 56 5 7 2 3 - - 1.72 .71 
141 
Elem. 51 58 34 39 3 3 - - - - 1.45 .56 
J.H. 24 53 20 44 1 2 - - - - 1.50 .54 
H.S. 39 54 31 43 1 1 1 1 - - 1.45 .56 
« 4 2 
Elem. 13 15 33 38 17 19 24 27 1 1 2.63 1.0 
J.H. 7 16 21 47 7 16 10 22 - - 2.43 .99 
H.S. 17 24 34 47 4 6 17 24 - - 2.63 1.07 
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PARENTS AS SUPPORTERS QUESTIONS 
COMPARED BY GRADE LEVEL 
SA ' fc A % N % 
15 
Elem. 26 30 53 60 4 5 
J.H. 2 4 21 47 10 22 
H.S. 3 4 36 50 15 21 
122 
Elem. - - 9 10 9 10 
J.H. - - 6 13 6 13 
H.S. — — 10 14 9 13 
146 
Elem. 15 17 58 66 11 13 
J.H. 1 2 27 60 9 20 
H.S. 8 11 41 57 17 24 
»13 
Elem. 4 5 21 24 7 8 
J.H. 1 2 17 38 5 11 
H.S. 3 4 29 40 18 25 
130 
Elem. 4 5 55 63 18 21 
J.H. 5 11 16 36 11 24 
H.S. 13 18 31 43 15 21 
144 
Elem. 4 27 58 66 5 6 
J.H. 5 11 30 68 8 18 
H.S. 16 22 50 69 2 3 
131 
Elem. 2 2 47 53 25 28 
J.H. 1 2 18 40 20 44 
H.S. 6 8 29 40 25 35 
D % SD % MEAN S.D. 
4 5 1 1 1.88 .78 
9 20 3 7 2.78 1.02 
18 25 “ • 1.88 .78 
55 63 15 17 2.14 .81 
30 67 3 7 2.37 .82 
44 61 9 13 2.14 .81 
4 5 2.05 .69 
6 13 2 4 2.57 .90 
4 6 2 3 2.05 .69 
48 55 8 9 3.40 1.08 
20 44 2 4 3.09 1.04 
19 26 3 4 3.40 1.08 
10 11 1 1 3.58 .79 
9 20 4 9 2.78 1.14 
9 13 4 6 1.89 .73 
1 1 mm „ 1.81 .58 
2 4 - 2.15 .66 
2 3 2 3 1.81 .58 
14 16 . . 2.58 .78 
6 13 - 2.72 .74 
11 15 11 2.58 .78 
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PARENT AND TEACHER RELATIONSHIPS QUESTIONS 
COMPARED BY TEACHER TRAINING 
SA % A % N % D % SD 1 i MEAN S.D. 
135 
N.T. 
T. 
7 
1 
4 
2 
122 
29 
74 
74 
10 
3 
6 
8 
25 
6 
15 
15 
2 1 3.64 
3.64 
3.17 
3.17 
#17 
N.T. 
T 
9 
2 
5 
5 
66 
15 
40 
38 
22 
5 
13 
13 
66 
14 
40 
40 
3 
3 
2 
8 
3.07 
2.97 
1.78 
1.69 
11 
N.T. 25 15 83 50 36 22 19 11 3 2 3.66 1 92 T. 8 21 19 49 4 10 8 21 - 3.69 2.26 
#26 
N.T 14 8 87 52 10 6 49 30 6 4 3.33 2.50 T. 4 10 14 36 - 19 49 2 5 2.97 2.07 
#9 
N.T. 7 4 86 52 8 5 59 36 6 4 3.17 2.52 T. 4 10 19 49 “ - 15 39 1 2 3.26 2.54 
#38 
N.T. 6 4 67 40 59 36 33 20 1 .6 3.27 .27 
T. 6 15 19 49 7 18 77 18 - - 2.85 1.35 
#48 
N.T. 6 4 32 19 45 27 75 45 8 5 3.32 1.41 
T. 3 8 14 36 10 26 10 26 2 5 3.15 .73 
#6 
N.T. 10 4 75 8 45 8 31 4 5 .6 3.32 1.41 
T. 3 8 14 36 10 26 10 26 2 5 3.15 .73 
Code 
N.T. = Hot trained 
T. = Trained 
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PARENTS AS DECISION MAKERS QUESTIONS 
COMPARED BY TEACHER TRAINING 
SA % A % N % D % SD % MEAN S.D. 
134 
N.T. 
T. 
1 .6 19 11 
1 2 
9 5 
3 8 
65 39 
18 46 
72 44 
17 44 
1.88 
1.69 
.10 
1.16 
149 
N.T. 
T. 
3 1 
2 5 
45 27 
9 23 
21 13 
5 13 
63 40 
12 31 
34 21 
11 28 
2.35 
2.21 
.54 
1.20 
12 
N.T. 
T. 
3 1 40 24 
4 10 
11 7 
9 23 
93 56 
15 39 
19 11 
11 28 
2.49 
2.15 
1.31 
.58 
#27 
N.T. 
T. 
3 1 47 28 
4 10 
21 13 
9 23 
77 46 
15 39 
18 11 
11 28 
2.18 
2.15 
.35 
1.72 
#18 
N.T. 
T. 
1 .6 28 17 
7 18 
18 11 
5 13 
72 43 
14 36 
47 28 
13 33 
2.18 
2.05 
.35 
.58 
#10 
N.T. 
T. 
3 2 13 8 
7 18 
16 10 
5 13 
62 37 
14 36 
72 43 
13 33 
1.87 
2.05 
1.13 
.90 
#19 
N.T. 
T. 
9 5 
2 5 
110 66 
25 64 
16 10 
1 2 
24 15 
7 18 
7 4 
4 10 
3.54 
3.36 
2.86 
2.92 
Code 
N.T. = Not trained 
T. = Trained 
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PARENTS AS SUPPORTERS QUESTIONS 
COMPARED BY FAMILY STATUS 
SA * A ' N* D \ SD% MEAN 
#5 
c. 
N.C. 
22 16 
9 13 
73 55 
37 52 
19 14 
10 14 
16 12 
15 21 
4 3 3.70 
3.56 
2.38 
2.21 
122 
C. 
N.C. 
15 11 
10 14 
85 63 
42 59 
14 10 
8 11 
20 15 
10 14 1 1 
3.76 
3.79 
2.76 
2.70 
146 
C. 
N.C. 
15 11 
9 13 
80 60 
46 65 
14 10 
12 14 
20 15 
3 4 1 1 
3.69 
3.83 
2.39 
2.69 
113 
C. 
N.C. 
3 2 
5 7 
40 30 
27 38 
19 14 
10 14 
59 44 
28 39 
13 10 
1 1 
2.69 
3.14 
1.13 
1.66 
#30 
C. 
N.C. 2 3 
40 30 
21 30 
33 25 
23 32 
59 44 
22 31 
2 
3 
1 
4 
3.56 
2.96 
1.83 
1.24 
139 
C. 
N.C. 
21 16 
23 32 
64 48 
29 41 
46 34 
28 39 
17 13 
11 16 
- 4.05 
4.10 
2.86 
2.06 
#44 
C. 
N.C. 
33 25 
12 14 
84 63 
54 76 
10 8 
5 7 
5 4 2 1 4.05 
4.10 
1.28 
3.30 
#31 
C. 
N.C. 
6 5 
3 4 
65 49 
29 41 
46 34 
28 39 
17 13 
11 16 
- 3.43 
3.31 
1.28 
.65 
Code 
C. = Teachers who have their own children 
N.C. = Teachers who do not have their own children 
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PARENTS AS ADVOCATES QUESTIONS 
COMPARED BY FAMILY STATUS 
SA % A % N % D % SD % MEAN S.D. 
123 
C. 
N.C. 
14 10 
12 14 
84 63 
44 62 
29 22 
13 18 
6 5 
2 3 
1 .7 3.79 
3.93 
2.47 
2.58 
#14 
C. 
N.C. 
2 1 28 21 
5 7 
11 8 
12 14 
61 46 
41 58 
32 24 
13 18 
2.31 
1.97 
.92 
1.26 
#50 
C. 
N.C. 
30 22 
15 21 
89 66 
50 70 
14 10 
5 7 1 1 
1 1 4.09 
4.11 
2.9 
3.15 
#45 
C. 
N.C. 
3 2 40 30 
22 31 
19 14 
12 17 
59 29 
34 48 
12 9 
3 4 
2.70 
2.74 
1.19 
1.15 
#47 
C. 
N.C. 
49 37 
21 30 
66 49 
43 61 
14 10 
3 4 
12 6 
4 6 
- 4.26 
4.14 
2.60 
2.93 
#41 
C. 
N.C. 
69 51 
45 63 
60 45 
25 35 
1 3 
1 1 
4 3 - 4.47 
4.63 
2.53 
2.25 
#42 
C. 
N.C. 
27 20 
9 13 
60 45 
27 38 
16 12 
13 18 
30 22 
22 31 
1 1 3.63 
3.35 
2.10 
1.41 
Code 
C. = Teachers who have their own children 
N.C. = Teachers who do not have their own children 
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PARENTS AS TUTORS QUESTIONS 
COMPARED BY FAMILY STATUS 
SA % A % N % D % SD % MEAN S.D. 
18 
C. 
N.C. 
26 
12 
19 
14 
79 
49 
59 
6 
10 
4 
8 
6 
18 
6 
13 
8 
1 1 
L
O
 
U>
 
•
 
•
 
<
D
 
C
D
 
U#
 
2.71 
3.11 
#36 
C. 41 31 89 66 2 1 2 1 mm 4.26 3.19 N.C. 32 45 38 54 - 1 1 - - 4.43 2.85 
#25 
C. 2 1 13 10 11 8 99 74 9 7 2.26 .61 
N.C. 
' 
6 8 3 4 51 72 11 16 2.06 .38 
#40 
C. 16 12 64 48 18 13 31 23 5 4 3.41 2.06 
N.C. 11 16 44 62 5 7 10 14 1 1 3.76 2.84 
#16 
C. - - 3 2 4 3 46 34 81 60 1.47 .75 
N.C. 1 1 1 1 - - 33 47 37 52 1.53 .64 
Code 
C. = Teachers who have their own children 
N.C. = Teachers vho do not have their own children 
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PARENT AND TEACHER RELATIONSHIPS QUESTIONS 
COMPARED BY GENDER 
SA % A % N % 
135 
MALE - - 56 80 34 
FEMALE 86 95 10 7 20 
#17 
MALE 11 27 39 8 11 
FEMALE 10 7 54 40 19 14 
»1 
MALE 13 19 44 63 7 10 
FEMALE 20 15 58 43 33 24 
#26 
MALE 4 6 18 26 57 
FEMALE 
#9 
MALE 2 3 18 26 11 
FEMALE 5 4 56 42 75 
#38 
MALE 69 26 37 24 34 
FEMALE 64 60 44 42 31 
#48 
MALE 23 14 20 15 21 
FEMALE 43 25 19 31 23 
#6 
MALE 11 35 50 21 30 
FEMALE 12 9 54 40 34 25 
D % SD % MEAN S.D. 
11 16 _ 2.36 .74 
15 2 2 2 2.36 .86 
33 47 1 1 3.09 .98 
47 35 5 4 2.87 1.08 
6 9 2.09 .79 
22 16 2 2 2.47 .98 
36 51 7 10 2.66 1.13 
46 66 3 4 2.57 1.01 
59 44 8 6 2.63 1.11 
13 19 1 1 2.67 .92 
27 20 2.67 .84 
35 50 4 6 3.36 .96 
67 50 8 6 3.37 .95 
12 17 1 1 2.67 .82 
29 22 6 4 2.73 1.04 
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PARENTS AS DECISION MAKERS QUESTIONS 
COMPARED BY GENDER 
134 
MALE 
FEMALE 
SA \ 
1 .7 
A \ 
6 9 
14 10 
N % 
5 7 
7 5 
D \ 
21 30 
64 47 
SD % 
38 54 
49 36 
MEAN 
4.30 
4.08 
S.D. 
.93 
.94 
149 
HALE 
FEMALE 1 .7 
14 20 
28 21 
9 13 
19 14 
27 39 
58 43 
20 29 
29 22 
3.76 
3.64 
1.07 
1.06 
12 
MALE 
FEMALE 
6 9 
17 13 
33 47 
77 57 
4 6 
12 9 
21 30 
29 22 
6 9 3.17 
3.61 
1.19 
.96 
#27 
MALE 
FEMALE 
1 1 
2 2 
16 23 
35 26 
5 7 
25 19 
32 46 
60 44 
16 23 
13 10 
3.66 
3.35 
1.11 
1.01 
#18 
MALE 
FEMALE 1 .7 
7 10 
28 21 
7 10 
16 12 
36 51 
50 37 
20 29 
40 30 
3.99 
3.74 
.89 
1.12 
110 
MALE 
FEMALE 
2 3 
2 2 
4 6 
14 10 
2 3 
18 13 
27 39 
49 36 
35 50 
52 39 
4.27 
4.00 
.97 
1.03 
#19 
MALE 
FEMALE 
4 6 
7 5 
44 63 
91 67 
5 7 
12 9 
12 17 
19 14 
5 7 
6 4 
2.57 
2.45 
1.06 
.9 
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APPENDIX R 
PARENTS AS AN AUDIENCE QUESTIONS 
COMPARED BY GENDER 
SA % A \ N D \ SD \ MEAN S.D. 
13 
MALE 44 63 24 34 2 3 - - — — 1.40 .55 
FEMALE 92 68 43 32 “ - - 
- 1.32 .47 
128 
MALE 3 4 39 56 13 19 12 17 3 4 4.07 .82 
FEMALE 8 6 77 57 20 15 29 22 1 .7 2.54 .92 
111 
MALE 20 29 41 59 3 4 6 9 - 4.07 .82 
FEMALE 52 39 74 55 4 3 5 4 - 4.28 .70 
137 
HALE 12 17 47 67 9 13 1 1 1 1 2.03 .70 
FEMALE 38 28 81 60 10 7 6 4 - 1.88 .72 
120 
MALE 33 47 35 50 2 3 - - 1.56 .55 
FEMALE 76 56 59 44 - - - - 1.44 .50 
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PARENTS AS LEARNERS QUESTIONS 
COMPARED BY GENDER 
8A \ A % N \ D % SD % MEAN S.D. 
112 
HALE 
FEMALE 
8 
19 
11 
14 
26 37 
60 44 
13 19 
29 22 
13 19 
20 15 
10 14 
7 5 
2.87 
2.65 
1.25 
1.08 
121 
HALE 7 10 28 40 11 16 22 31 2 3 2.77 1.08 
1.08 
FEMALE 14 10 62 46 22 16 31 23 6 4 2.65 
*4 
MALE 24 34 32 46 4 6 10 14 2.00 .99 
FEMALE 47 35 79 59 5 4 4 3 - 1.75 .66 
>29 
MALE 3 4 41 59 17 24 9 13 — _ 2.46 .77 
FEMALE 9 7 80 59 25 19 19 14 2 2 2.44 .87 
>43 
MALE 6 9 36 51 19 27 7 10 2 3 2.47 .89 
FEMALE 13 10 71 53 28 21 18 13 5 4 2.49 .97 
>32 
MALE 5 7 37 53 7 10 13 19 8 11 2.74 1.18 
FEMALE 17 13 73 54 21 16 20 15 4 3 2.41 .98 
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APPENDIX T 
15 
HALE 
FEMALE 
122 
MALE 
FEMALE 
146 
MALE 
FEMALE 
113 
HALE 
FEMALE 
»30 
MALE 
FEMALE 
• 39 
MALE 
FEMALE 
144 
MALE 
FEMALE 
#31 
MALE 
FEMALE 
PARENTS AS SUPPORTERS QUESTIONS 
COMPARED BY GENDER 
SA \ A % M % D \ SD \ MEAN S.D. 
4 6 39 56 13 19 13 19 1 1 2.54 .91 
27 20 71 53 16 12 18 13 3 2 2.25 .99 
- - 10 14 11 15 42 60 7 10 2.34 .84 
15 11 13 10 87 64 20 15 2.17 .72 
7 10 40 57 13 19 6 9 4 6 2.43 .98 
17 13 86 64 24 18 8 6 — - 2.17 .72 
5 7 27 39 11 16 24 34 3 4 2.90 1.08 
3 2 40 30 19 14 63 47 10 7 3.27 1.04 
1 1 20 29 25 36 24 34 2.97 .83 
4 3 61 45 31 23 37 27 2 1 3.21 .93 
9 13 30 43 15 21 9 13 7 10 2.07 .78 
35 26 66 49 21 16 12 9 1 .7 2.10 .91 
13 19 44 63 9 13 3 4 1 1 2.59 .75 
7 5 61 45 42 31 25 19 2.63 .84 
2 3 33 47 28 40 6 9 1 1 2.59 .75 
7 5 61 45 42 31 25 19 - 2.63 .84 
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appendix u 
PARENTS AS ADVOCATBS QUESTIONS 
COMPARED BY GENDER 
SA \ A N \ D \ SD \ MEAN S.D. 
123 
MALE 8 11 46 66 12 17 3 4 1 1 O IQ 
.74 
.69 
FEMALE 19 14 82 61 29 22 5 4 
JL L • 17 
2.15 
114 
MALE - - 12 17 4 6 36 51 18 26 3.86 99 FBMALE 2 2 21 16 16 12 61 45 35 26 3.79 1.04 
150 
MALE 8 11 54 77 7 10 — 1 1 2.03 .99 FEMALE 36 27 86 64 12 9 1 .7 1.84 
• J J 
.60 
145 
MALE - - 15 21 9 13 39 56 7 10 3.54 .94 
FEMALE 3 2 46 34 21 16 57 42 8 6 3.16 1.03 
147 
MALE 22 31 38 54 8 11 2 3 — — 1.86 .72 
FEMALE 48 36 77 57 6 4 4 3 - - 1.75 .67 
141 
MALE 31 44 37 53 1 1 1 1 - - 1.60 .60 
FBMALE 83 62 48 36 4 3 - - - - 1.41 .55 
142 
MALE 12 17 34 49 10 14 13 19 1 1 2.90 1.06 
FEMALE 10 7 48 36 26 19 44 33 7 5 2.93 1.09 
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appendix V 
PARENTS AS TUTORS QUESTIONS 
COMPARED BY GENDER 
SA \ A \ M % 
18 
MALE 13 19 33 47 9 13 
FEMALE 25 19 95 70 5 4 
136 
MALE - - 20 29 49 70 
FEMALE 53 39 78 58 2 2 
125 
MALE - - 9 13 6 9 
FEMALE 2 2 10 7 8 6 
140 
MALE 7 10 31 44 10 14 
FEMALE 20 15 77 57 13 10 
116 
MALE 34 49 30 43 4 6 
FEMALE 84 62 49 36 - - 
D \ SD MEAN S.D. 
14 20 1 1 2.39 1.05 
10 8 • “ 2.00 .72 
1 1 .. 1.74 .53 
2 2 1.65 .59 
50 71 5 7 3.73 .77 
100 74 15 11 3.86 .76 
16 23 6 9 2.76 1.16 
25 19 — 2.32 .94 
2 3 _ 4.37 .72 
1 .7 1 .7 4.59 .61 
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